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For ewor d

The Hi story and Museuns Division has undertaken the publication for linmted distribution
of various studies, theses, conpilations, bibliographies, and nonographs, as well as proceedings
at sel ected workshops, seminars, synposia, and simlar colloquia, which it considers to be of sig-
ni ficant value to audiences interested in Marine Corps history. These "Cccasi onal Papers," which
are chosen for their intrinsic worth, must reflect structured research, present a contribution to
hi storical know edge not readily available in published sources, and represent original content
on the part of the author, conpiler, or editor. It is the intent of the division that these occasional
papers be distributed to selected institutions, such as service schools, official Departnent of Defense
hi storical agencies, and directly concerned Marine Corps organizations, so the information con-
tained therein will be available for study and exploitation.

Li eut enant Col onel Donald F. Bittner was tasked to wite this study in 1988 in partial answer
to the inquiries of a Congressional subcommittee investigating the historical content of the senior
service schools' curricula. Hs position as mlitary historian on the staff of Quantico's Command
and Staff College for the past 13 years has given himinsight regarding the courses taught recent-
ly, but his research and clear presentation of the situation in previous decades is equally val uable.
The college is the Marine Corps' top professional school for officers and its annual student bodies
conposed for the nost part of nmjors with considerable career pronise, enconpass many of the
men and wormen who will |ead the Corps in future years.

Li eutenant Colonel Bittner was a regular officer, serving on active duty from 1963-1968, be-
fore transferring to the Marine Corps Reserve and attending graduate school at the University
of Mssouri. In 1974, he received his doctoral degree in history fromMssouri, and the follow ng
year he returned to active duty as a Reserve officer on special assignment to the faculty of the
Command and Staff Coll ege. He has been an teacher and curriculuminnovator at Quantico and
active as well in professional historical organizations. Alifelong interest in nodern British history
is reflected in the publication in 1983 of his book, The Lion and the Wite Falcon: Britain and
lceland in the World Var |11 Era (Archon Books), and the 1984 nmonograph, The Royal Marine
Officer Corps of 1914 and A Ghost of a General, a conpilation of his essays issued by the Royal
Marine Historical Society. He is continuing his studies of Royal Marine officers with the ai mof
witing a social and professional history of these men in the 1815-1914 century.

We are printing Lieutenant Colonel Bittner's study just as it was submitted, w thout altering
in any way its content. W consider it to be of significant value in recounting the academ c histo-
ry of the Corps' "Senior School," as it used to be called. The opinions and facts represented in
this publication are those of the author and do not necessarily represent those of the Marine Corps
or the Department of the Navy. In the pursuit of accuracy and objectivity, the Hi story and Mise-

uns Division wel comes comments on this publication frominterested individuals and activities.
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EXECUTI VE SUMVARY

CURRI CULUM EVOLUTI ON
MARI NE CORPS COMVAND AND STAFE COLLEGE

1920- 1988

The U.S. Marine Corps has a three tiered professional
mlitary education systemfor its career officers. The system
was built in three stages: The Basic School* in 1891, the
Command and Staff College* in 1920, and the Anphi bi ous Warfare
School * in 1921. Since then, this concept has remai ned unti
1988, except for a brief period between 1941-1943 when the
Command and Staff Coll ege and Anphi bi ous Warfare School were
tenporarily suspended due to the need for career officers
el sewhere because of the urgent wartine situation. In 1946 the
system was reestablished and has functioned since then, w thout
any closure, despite the heavy demands for officers in the
operational forces in the Korean and Vi et nam Wars.
In 1920, the Command and Staff Coll ege opened its doors to
its first students. It was envisioned as a one-year school for
field grade officers to prepare them for conmmand and st aff
duties at their current and possible future grades, in

organi zations at |evels commensurate with their ranks. This

* - The names are as of 1988. In 1891, the school for newy
conmmi ssi oned second |ieutenants was called "The School of
Application,” in 1920 that for field grade officers was titled
"The Field Oficers' Course,” and in 1921 that for conpany grade
of fi cers was nanmed "The Conpany O ficers' Course.” Since then
each school has had a variety of nanes, but the m ssions and
grades of their respective students have remai ned essentially as
originally conceived.



general m ssion has essentially remained since 1920, although
the primary focus of the Marine Corps has changed consi derably
in the ensuing six decades. The curricul um was nodel ed after
the two institutions nost avail able for such a school, and on
operations and doctrine nost famliar to its instructors and
students: that of the U S. Arny schools at Fort Benning and Fort
Leavenworth, both with an infantry orientation.

In the 1920s, despite this initial Arny focus, a naval
orientation gradually appeared in the curriculum By the
1930- 31 Academi c Year, 216 hours of instruction in "landing
operations” had appeared in the curriculumof the College. By
then, a struggle occurred for the "heart and soul"” of the Marine
Cor ps. Much of this was waged at Quantico and within the
pr of essi onal educati onal system of the Marine Corps, nost
specifically within the Field Oficers' Course. This focused on
the devel opment of an offensive anphibi ous mission for the
Marine Corps, leading to the seizure and not just defense of
advanced naval bases as part of a naval canpaign. The school s
devoted thensel ves during the 1932-33 Academ c Year to
devel opi ng the tentative doctrine for such a nission, and the
i nstructional materials needed to teach it within the school s,
usi ng Marine Corps equi pnent, Marine Corps organizations, and
Marine Corps problens set within a maritinme operationa
scenari o. This led to the witing of the "Tentative Manual for
Landi ng operations” and a conplete shift of the focus and
content of the curriculum of the Coll ege towards anphi bi ous

operations and away fromthe former predonm nately Arny
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orientation. Until 1941, this remained the thrust of the
College as it educated its officers for the forthcom ng war.

However, as World War Il approached in 1941, the Marine
Corps was forced to prioritize several conpeting needs. As it
expanded in size to one and then two operational divisions (and
eventually six), a need arose to screen officer candi dates and
train second |ieutenants; despite the inportance of educating
and training field grade officers, the need to train the conpany
grade officers assuned a higher priority. Hence, in January
1941, the College closed its doors and its staff and students
assuned ot her duties associated with this new priority. But by
1943, the Marine Corps recognized the increased need for school
trained officers with command and staff skills needed in the
Pacific in the operations involving Marine Corps reginments,
di vi sions, and corps. Hence, in 1943, an operationally oriented
"Command and Staff Course,” soon renaned "Conmand and St aff
School ," opened at Quantico. Its three nonth courses taught its
students the command and staff skills deenmed i medi ately
necessary in the Pacific Theater of Operations.

After V-J Day, the Marine Corps confronted both denobili -
zation and new responsibilities in the post-war world. Hence,
in 1946, it re-established the former three tiered professional

mlitary education system.which had served it so well between
1920 and 1941. The initial full year academ c course for the
Col | ege, now nanmed "Senior Course" and | ater the "Senior
School ," conmenced in Septenber 1946.  The curricul um remai ned
focused on the anphi bi ous m ssion devel oped prior to Wrld War
I1, with the instruction now rooted in both theory and the
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| essons | earned from actual conbat operations. However, in the
post-war years, the curriculumreflected the changed

technol ogical era as the inplications of both the atom c age and
hel i copters were incorporated into the course of study.

Into the 1960s, the anphibious role of the Marine Corps
remai ned central to the curriculum However, the College, in
1964 officially named the "Conmand and Staff College,” had to
t ake cogni zance of other events in an ever changi ng worl d.
Count eri nsurgency and conputer instruction thus becane part of
the curriculum Al so, the instructional nethod shifted away
fromlectures to the sem nar node of |earning.

As the Col |l ege proceeded through the 1970s and towards the
end of the 1980s, the anphi bi ous operation has renmai ned the
central focus of its curriculum as indeed it should since by
law this is the primary m ssion of the Marine Corps. But in
t hese two decades, three major curriculumreforns have occurred,
one in 1972, the next in 1982, and the third in 1988. These
have gradual | y expanded the scope of what has been taught at the
Col | ege. The operational instruction remains the heart of the
curriculum but other areas of instruction have been added or
expanded; this has included the return of mlitary history
(non-tactical) to the core curriculum and the inclusion of
strategic studies, oral and witten comunication, various
aspects of |eadership studies, orientation to the mass nedi a,
and adjunct faculty sem nars taught by reserve field grade
officers, all with PH-D.s, in their fields of expertise which

al so support the mssion of the College. Wth the | argest
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percentage of its curriculumever devoted to such "enrichnent”
or nmental broadening studies, the Coll ege has dedicated itself
to produci ng an-educated "whole man," an officer well-grounded
in the operational skills so necessary in a professiona
mlitary officer, but also one who can place any mlitary
operation to which he mght be commtted within a know edgeabl e
strategic and di pl omati c context.

In the 68 years of its history, the Marine Corps Conmand and
Staff College curriculumhas gradually evol ved from one of
mrroring that of the U S. Arny Command and General Staff
College to one that is rooted in the Marine Corps m ssion of
anphi bi ous operations linked to the needs of the nation and its
maritime services. It educates its officers in both the
prof essional skills needed to function on the contenporary
battlefield, and in the know edge necessary to place such
operations in a larger context and to | ead the highly skilled
and capabl e nen and wonen who serve in the arned forces of the
United States. The goal has thus becone to produce a
prof essi onal, educated, and sophisticated "whole man" officer.
In achieving this goal, its curriculum has unfol ded al ong
evol uti onary, not revolutionary, paths, retaining fromthe past
what has been and is of value, but adding fromthe contenporary

eras what has been necessary to acconplish its m ssion.
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I T HAS BEEN MY BELI EF FOR YEARS
THAT THE SCHOOLS SHAPE THE CORPS. .
THE SCHOOLS ARE THE CAUSE AND THE FLEET MARI NE FORCES
... ARE THE EFFECT.

Bri gadi er General Janes C. Breckinridge, USMC
1 January 1940 (1)

Xiii






TABLE OF CONTENTS

SUBJECT PAGE
I o s ey L K} w1 ) \Y
Note on Spelling. Punctuation, and Capitalization............ viii
Text
The Marine Corps Professional Military Education:
The Founding CoONnCePt & vt ittt ittt ittt ettt eeeneeneeneenns 1
The 1920s: The Field Officers' Course - The Influence
Of the ArmMy .. ittt ittt e et it ettt ettt aesaeeeeeaeeeeenns 8
The Fight for the Soul of the Corps:
Amphibious Warfare ... ...ttt ittt it ettt e eaeenens 15
World War II: Closure to Command and Staff Course ........ 30
The Initial Post World War II Period:
The Senior SChool ... i it ittt ittt et ettt eeeaeeneens 37
1964 and Beyond: The Command and Staff College ............c.... 49
The Command and Staff College in 1988 .........ciiiiiieen... 67
List of Tables:
I Attendance/Graduation Figures: Field
Officers' Course, 1920-21 - 1924-25 .. .... .0 eeeen.. 10
IT Instructional Hours, Second Year Class,
1934-35 AcademicC Year & .t ittt ettt ettt 26
ITI Curriculum: Command and Staff School, 1945 ........... 35
IV Senior School, 1954-55 Academic Year:
CUrriculum HoOUTS vt ittt ettt et eeeeeoeeneeneeaeeneeas 41
A% Senior School Curriculum, 1955-56 Academic Year........... 45
VI Command and Staff College Curriculum,
1966-67 AcademicC Year i ittt ittt ettt tneeneeneean 53

VII Command and Staff College Curriculum,

1971-72 AcademicC Year v v vt eiteeeeeeeneens

XV



List of Tables (Continued) Page

X Battle Studies [Military History] and Strategy
Division Program, 1988-89 Academic Year
(PropOSEd) v vttt ittt ittt ettt ettt ettt 69
XTI Command Division Program, 1988-89 Academic Year
(PropPOSEd) vt i ittt ettt e et et e et et e 69

XII Landing Force Operations Division Program,
1988-89 Academic Year (Proposed) ..eeieeeeeeeeeenenns 70

XIII Landing Force Operations Division: Exercise

Emphasis, 1988-89 Academic Year (Proposed) .......... 71
e 0 S 74
Appendices
A. Historical Lineage (Unofficial). Marine Corps
Command and Staff College ...ttt ennnnns A-1

B. Overview: Marine Corps Command and
Staff College, 1988 ...ttt ittt ettt tnenneeneeas B-1

C. Marine Corps Command and Staff College.
Student Body Size, Selected Years, 1920-1988 ........ c-1

D. Marine Corps Command and Staff Coll ege.
Acadeni ¢ Hour Load, Selected Years,

1930-31 to 1988-89 (Proposed) ........cccevvvvvrnnne D-1

xvi



| NTRODUCTI ON

This history of the curriculumof the Marine Corps Command
and Staff Coll ege spans the 68 years fromthe institution's
founding in 1920 to the present year. A conplicating factor has:
been the basic fact no real history of the professional mlitary
Education Center of the Marine Corps and its component schools,
education system of the Marine Corps has been witten. For the
there are no histories simlar to those of the U S. Arny
Command and General Staff College (Dr. Tinmmothy Nenninger, TIhe
Leavenworth Schools and the O d Arny: Education,
Professionalism and the Officer Corps of the United States
Arny. 1881-1918 [1978], and Dr. Boyd L. Dastrup, U_S. Arny
Command and General Staff College [1982]), or the Naval War

Col l ege (Dr. Ronald Spector, Professors of War: The Naval Wr

Col | ege_and the Devel opnent of the Naval Profession [1977],

Dr. John B. Hattendorf, Sailors and Scholars: The Centennial
History of the United States Naval War College [1984], and

S. M Barnes, "The United States Naval War College: A Staff
Study of Its Historical Background, M ssion, Educational

Phi | osophy, and Principles..." [1954]), or the British Arny
Staff College at Canberley (Brian Bond, Ihe Victorian Arny and

the Staff College., 1854-1914 [1972]).

The cl osest such history was that of First Lieutenant
Ant hony Frances, USMCR, "Hi story of the Marine Corps Schools,"
witten in 1945. This is valuable for background information
for the period before and during Wrld War 11, based upon his

access to records no longer in existence; however, it is a brief



overvi ew history. In 1978, the Marine Corps Historical Center
publ i shed a history of Quantico titled Quantico: Crossroads of
the Corps: but this is a chronol ogical history of the base, of
whi ch the Education Center is only a part. Hence, this vol une
coul d provide only general background information; it is not a
detailed history of the College and its devel opnent.

Thus, it has been necessary to include in this exam nation
of the curriculumnot only the progressive stages through which
it has evolved in al nbst seven decades, but al so sone history of
t he founding of the Marine Corps educational system the shift
in the mssion of this service in the 1930s, and ot her
I nformati on about the students of the College. A curriculum
does not exist in a vacuum it has to relate to a greater
whol e.  Hence, the sinultaneous devel opnent of both the
curriculumand the institution, coupled with that of the Marine
Corps and the professional mlitary education system of which it

is a part.

A brief note on sources would al so be appropriate. Any work
of history is only as good as its sources. Wth respect to the
Conmmand and Staff Coll ege, nmany docunents pertaining to both its
early and recent history have not survived. Those that have are
scattered in various |ocations, obviously having been separated
fromtheir original files. Recent records that do exist are
those of the author, retained by himas a faculty nenber since

joining the Command and Staff College as the nilitary historian
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in 1975. Hence, there are sone materials for the 1920s, 1930s,
1970s, and 1980s, whil e gaps exist for the other decades and
years in between. The "best sources" available within the tine
frane for preparing this paper have been used; often, these were
t he base newspaper, the Quantico Sentry. and the professional
journal of the Marine Corps officer, the Marine Corps Gazette,
bot h of which provide a general account of devel opnents at the
seni or educational institution of the Marine Corps. As

appropriate, the nenory of the author has also been utilized.

Donald F. Bittner

Li eut enant Col onel, U. S. Marine Corps Reserve
Mlitary Hi storian

Quantico, Virginia

April 1988



NOTE ON SPELLI NG PUNCTUATI ON. CAPI TALI ZATI ON

In this history of the evolution of the curricul um of
Marine Corps Command and Staff Col |l ege, extensive use has been
made of both primary and secondary materials. These span
al nost seven decades. When using direct quotations fromthese
sources, the author has retained the spelling, punctuation,
and capitalization as used in the quoted source. Wth respect
tothe "Field Oficers' Course,"” and the "Conpany O ficers'
Course," useage in the Marine Corps varied as to the use of
t he possessive case in the titles of each in the 1920s and
1930s.  Unl ess a quoted source used the non-possessive case,
t he author has used the possessive case in reference to both
courses since this seenmed to be the formused by nost Marines

in the inter-war years.



The Marine Corps Professional Mlitary Education System

The Foundi ng Concept

The Marine Corps Command and Staff College, initially called
the Field Oficers' Course, received its first students on
1 Septenber 1920. Although there had been tenporary schools
established for the training of Marine officers during Wrld
War |, other than the School of Application (now called The
Basi ¢ School) established in 1891 for the training of newy
conmmi ssi oned second |lieutenants, this Field Oficers' Course
mar ked an i nnovation in the education and training of career
Marine Corps officers. (2) As a 1945 history of the Marine
Corps Schools at Quantico succinctly noted, "This was the first
time that a course of formal study was organi zed specifically
for senior Marine officers.” (3)

The new institution also had a clearly defined m ssion. By
1922, after the experience of two one-year classes, this was
articulated in the follow ng manner: "to prepare the students to
function as field officers in infantry conmands and to fill the
nore inportant staff positions in the Marine Corps." (4)

This m ssion statenment in concept has remai ned essentially
unchanged in the ensuing seven decades; although changed
conditions in the nation's international and strategic
posi tions, the nature of warfare, new technol ogy, and an altered

service m ssion have occurred since 1920, the concept ual



under pi nning of the institution remains the sanme, as is reveal ed
in the current mssion statement for the 1987-88 Academ c Year:
To provide internmedi ate | evel professional mlitary
education for field grade officers of the Marine Corps,

ot her services, and foreign countries; to prepare themfor

command and staff duties with Marine Air-Gound Task Forces

W t h enphasi s on anphi bi ous operations and for assignnents

wi th departnental, joint, conbined, and high | evel service

organi zations. (5)

Thi s concept, underlying so nmuch of the 20th Century Marine
Corps, owed its genesis to major General John A Lejeune, 13th
Commandant of the Marine Corps. His ideas on a mlitary
educati onal system were devel oped prior to Wrld War |, and his
experiences in that conflict only confirmed the need for such a
system He el oquently articulated his concept before the House
of Representatives Committee on Naval Affairs on 26 February
1920, stressing the |ink between education and the Anerican
sol di er:

There used to be an old theory that the soldier ought to
be ignorant and illiterate and |i ke dunb, driven cattle. |

t hi nk our experience in this war shows the nore intelligent,

the nore educated, and the nore initiative a man has, the

better soldier he is.
In his ideas, however, Lejeune envisioned an educational system

for both the troops and officers. Wth respect to the latter,

he conti nued:



We have had to | ook out for the officers as well as the
men... A great many of us have had a desire for a long tine
to see a school established where officers will learn their
duties as captains and field officers. Qur officers have to
be sel f-educat ed. Few of us have had the opportunity of
going to Fort Leavenworth or the Arnmy War Col |l ege or the
Navy War Col | ege, and the average officers have had no
opportunity to learn anything in regard to their higher
duti es except by studying thensel ves or what they have

| earned from practical experience. It is our aimfor all of
our officers to have as good opportunities to obtain a
mlitary education as the officers of the Navy or Arny.
Education is absolutely essential: an educated of ficer nakes
for educated nmen and an ignorant officer nakes for ignorant
men. (6)
The Commandant had al ready ordered the creation of the
nucl eus of what woul d eventually becone the Education Center of
the Marine Corps. Two new schools at Quantico for officers
ot her than new |lieutenants were established, with both focused
primarily on infantry skills: in October 1919, the Marine
O ficers' Training School and in January 1920, the Marine
O ficers' Infantry School. However, two simlar schools
operating concurrently was unsatisfactory; also, the subject of
Marine officer education was under review. Hence, in July 1920
both schools were nerged into one organi zation, wth separate
courses for field grade officers and conpany grade officers. A

staff was appointed to develop a curriculum and the first



cl ass ordered to assenble. By Septenber, the need to have a
formal school structure, wth various schools organized to suit
t he needs of the diverse students had been recogni zed, thus the
Field Oficers' Course opened its doors, to be followed a year
| ater by the Conmpany O ficers' Course. (7)

In his endeavors, Lejeune had the support of the Secretary
of the Navy. In a speech at Quantico on 5 March 1920, Josephus
Daniels told his audience that:

No Anericanismhas the right to call itself by that
proud nane that does not seek to uplift, strengthen, and
make nore efficient every man in Anerica. Wth that spirit
I n our marine service, our naval service, and our arny, we
shall before a great while attract into the service the
flower of the country, and we wll hold those of good
j udgnent and anbition by putting before themthe opportunity
of the highest advancenent. That day is past in Anerica
when prefernent is exclusively in the grasp only of those
who have been to Annapolis and West Point. W shall open
the doors of pronotion to nen fromthe ranks. W have seen
in historic wars that some of the greatest soldiers of
natural genius and ability have nmade thensel ves superior to
men of greater opportunities. W shall lift up always and
never pull down. We shall open no doors of advancenent to
men who are not worthy and fit, who do not qualify
t hensel ves by study to make thensel ves the equals of those

who enjoyed the best advantages. (8)



However, such ideas were not just the result of the Wrld
War | experience or CGeneral Lejeune. As he had indicated in his
testi nmony before the House Naval Affairs Commttee, a mnority
of farsighted officers had al ready been discussing this very
concept . The first year of the publication of the officers
prof essional journal, The Marine Corps Gazette, in 1916 saw the
i dea debated in its early issues. In reaction to future
commandant Ben Fuller's piece on the establishnment of a Marine
Corps war coll ege, nunmerous responses appeared. Another future
conmandant, Fuller's successor, the then Lieutenant Col one
John H. Russell, who hinself would support the education system
in the 1930s, continued on a thenme he had raised earlier that
year: the need for a Marine Corps m ssion, and one by
inplication closely associated with the Navy. He commented in
Decenber 1916 that the "Naval War College is the Marine Corps
War College. It is there that we obtain our conception of
war." In his view, that was where broad outline was obtained;
however, as Russell continued: "It then becones the duty of the
Marine Corps to establish an educational system and such
educational institutions that will enable it to perfect the work
as outlined by the Naval War College.” (9) In a series of
essays in response to Colonel Fuller's comentary, the
correspondents were not disputing the concept of a professional
educational system but ultimately what formit would take. One
even submtted a tentative outline of a curriculumof such an
institution. (10)

The intellectual fernment and di scussion reappeared in the
pages of the Gazette imedi ately after the war. |In Septenber

5



1919, Major E. W Sturdevant stated the need for professiona
mlitary training for the officers of the Corps in a piece
titled "A Systemof Instruction for Oficers of the Mrine
Corps.”™ In the introduction, he noted the obvious, well aware
of natural grouping of officers (newly conm ssioned officers
whose only experience was in France, older officers who had not
served there but renmained "on foreign tropical service," and
training of future officers of the Corps) who woul d oppose such
a system

The Marine Corps is now called on to furnish officers

equi pped for a far wi der range of duties than ever before.

The Mlitary art in general has al so expanded, new forns

have appeared, the old fam liar branches we have studi ed for

many years have been greatly enlarged and they all need nuch

nore thorough study to acquire proficiency.”
Sturdevant addressed the even then old argunent of "generali st
versus specialist," and concluded that "the Mari ne Corps system
of education should be like a university, which provides a
certain nunber of required courses and a certain nunber of
el ectives.” And "higher education” in the profession was a
necessity: "That such education is necessary for the Mrine
Corps goes w thout saying, as well as the fact that we cannot
rely upon the Arny or Navy to give it to us, but nust provide it
for ourselves." (11)

By June 1921, the Mrine Corps Gazette, announced to its
readers that such a systemwas now in place and ready to

function. It also noted that the Field Oficers' Course already



had a class in session, wth a second to assenble in Cctober of

t hat year. However, the goal of 25 field grade officers in each
had been inpossible to achieve due to the needs of the service;
hence, although the nunber of students would remain at 25, the
student body woul d be conposed of both field grade officers and
senior captains. (12)

However, despite the policies of the | eaders of the Corps
and the vision of their future successors, opposition to this
new concept existed within the officer corps, with views ranging
fromhostility of the very idea of such professional mlitary
education, to various conplaints about having to attend school
after fighting in "The Great War," to objections of students
bei ng taught by officers junior to them (despite the
instructors' qualifications), to views that "experience was the
best teacher." Marine Corps leaders in the field of
prof essi onal officer education throughout the 1920s periodically
took up the pen and authored pieces in the Gazette as they
attenpted to refute such views and convince the officer corps of
the need for such education, as indicated by the periodic "soft
sell™ articles which appeared in the inter-war years. Sone
conbatted the view of education or the study of the profession
as being "too high brow' and studious officers as being
"inpractical." Throughout the period, a theme of "selling the
product” appeared in the pages of the Gazette as well as
informng the officer corps of what was happening within the
educational system especially at the Field Oficers' Course.

(13)



VWhat ever the views of the officer corps, the fact remai ned
that the Marine Corps had established a professional mlitary
education systemfor them and the goal was clearly articul ated
to it, although all the officers may not have been |i stening.

As Col onel Dunlap comrented, "I foresee a tine when all our
senior officers wll have passed through the schools as they now
exist;" by this, he neant the now established The Basi c School
for newly conm ssioned |lieutenants, the Conpany O ficers' Course
(now cal | ed Anphi bi ous Warfare School), and the Field Oficers
Course (now call ed Command and Staff College), with appropriate
attendance at the Naval or Arny War College. (14) But five
years after its establishnent, what was the Field Oficers’

Cour se?

The 1920s: The Field Oficers' Course -
The I nfluence of the Arny

As the Maj or CGeneral Commandant had stated in his annua
report for 1920, the decade of the 1920s reveal ed a conmon
approach and thene: the Field Oficers' Course, as well as the
Company O ficers' Course, were created in the i mage and taught
as adjuncts to the equivalent |evel schools of the U S. Arny.
After the 1924-25 Academ c Year, the follow ng sunmary remarks
wer e made by Col onel Robert Dunl ap:

Course of instruction during this school year was
| argely founded on the courses prescribed in Arny. schools

and the text books in tactics were |argely books, panphlets,



and m neographed sheets prepared by the Infantry School,

Fort Benning, and the Command/ General Staff School,

Leavenworth. (15)

To acconplish its educational objectives with the projected,
annual student body of 25 students, the Field Oficers' Course-.
was actually a part of the Marine Corps Schools, which was
headed by a Commanding officer with an appropriate staff. Both
the Field Oficers' Course and the Conpany O ficers' Course in
turn had their own separate Directors. The course, now running
from Septenber to June, was grouped into three areas of study:
the Departnent of Tactics, the Departnent of Topography, and the
Department of Law. (16)

Fromits initial class, the Field Oficers' Course
confronted a problemconmmon to all its succeeding ones: not al
students entered the school wth the sanme background, even in
the area of basic mlitary skills. Despite the ideal of
covering everything in greater depth, such could not always be
easi |y acconplished, then or now. As the end of course report.
for the 1924-25 Acadeni c Year noted, "Topography was stil
taught in a nore or less elenentary formto the nenbers of both
cl asses, irrespective of their experience and training in that
subject." (17)

Each year, the end of academ c year reports noted that
grades were given only in tactics, topography, and | aw
Significantly, the report for the 1923-24 Acadeni c Year noted,

"The greater part of the time was devoted to tactics." (18)



Anot her significant aspect of the Field Oficers' Course
soon appeared: the students were expected to nmaster the
instruction, pass exam nations, and neet the overall standards
t he school demanded of them Stated another way, they were held
accountable. Thus, for the first five classes it becane

apparent that attendance did not nmean automatic graduation:

Table I
At t endance/ Graduati on Fi gures:
Field Oficers' Course, 1920-21 to 1924-25

Academ c Nunmber of
Year St udent s Gr aduat es Comment s

1920- 21 24 24 Honor: 2; Distinguished: 6.
"foll owi ng sonmewhat the
systemthen in vogue in the
Command and Staff School,
Ft. Leavenworth."

1921- 22 24 24 "Al'l menbers of the class
graduat ed, each given a
cl ass standi ng as warranted
distinction."

1922- 23 22 15 "Remai nder of class either
failed or received qualified
certificates."

1923- 24 20 19

1924- 25 22 20 2 received "no grades”

Thr oughout this period, the Field Oficers' Course remained
nodel ed on the U S. Arny course of instruction at Fort
Leavenwort h. This was not surprising, since the major mlitary
event of the century had been Wrld War | where many of the
Marine | eaders, including Major General Commandant Lejeune, had
served in France with the Arny and Leavenworth trai ned

of ficers. Thus, the infant Field Oficers' Course initially
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patterned itself after its older sister service institution
Wthin a few years, this would soon be an issue of great
controversy at Quanti co. But in the neantine, the Field
Oficers' Course continued on its evolutionary path

One el enment remai ned constant, then as now. That was and is
the ideal goal of producing a well educated, reflective,
prof essional officer. In words that could have been said in
1988, Col onel Janes C. Breckinridge addressed this subject in
1929. The Commandi ng O ficer of the Marine Corps School s
articulated the ideal in a Marine Corps Gazette article in
Decenber of that year:

MIlitary reasoni ng should be analytical and critica
above everything, because mlitary problens are not
suscepti bl e of academ c proof; and that which has been
proven by force of arns in one place has been disproved in
another. There is no fornula for waging war or fighting
battles; to apply arule is to invite, or demand, disaster.

Brecki nri dge, above all, sought to teach his students how to
t hink, and not recite rules and fornul ae. As he conti nued:

These students are taught not to learn what is handed to
them and to accept it because it is handed to themin a
college, and to nold their m nds upon precedent and
chronol ogy. They are taught to dissect, to analyze, and to
think. They are taught how to devel op their inherent
intelligence and to use their minds for original
thinking----W need officers who are trained to reason

briefly, clearly, decisively, and sanely. (19)
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Brecki nridge then addressed the ideal of the Field Oficers
Course within the Marine Corps Schools. He specifically noted
the foll owi ng about the senior educational institution of the
Mari ne Corps:

And the Field Oficers' Course finally renoves the limts

and restrictions to originality, and teaches its students to

apply thenselves and their innate abilities to every

situation that demands an anal ysis and a decision.” (20)

O course, this was an ideal; but was it the reality of the
1920s? (bjective critiques, even in surviving records of any
institution, often only address the ideal or what the witers
desire to be known. However, Col onel Breckinridge's article
produced a response froma student, also published in the
Gazette. In a critique of the course, he addressed probl ens of
whi ch Col onel Breckinridge surely was aware, and whi ch pl ague
all mlitary. schools, especially those at the command and staff
col l ege and war coll ege |evels.

If the ideals of Colonel Breckinridge are relevant in 1988,
the critique fromLieutenant Commander H S. Jeans could al so
have been penned today. In it, he notes the perennial problens
of too many subjects to be studied in too little tinme; the
probl ens of tests, grades, and standings which interfere with
| earning; and the real issue of trying to ascertain the "schoo
solution"” to satisfy faculty and "the Marine Corps" which can
interfere with the ideal as articulated so precisely by Col onel

Breckinridge. (21) This essay gives a rare insight into what
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was really occurring at the Field Oficers' Course, a glinpse
behind the official records, statenents, and few surviving
docunents.
By the end of its first decade of existence, the Field
Oficers' Course was firmy established within the Marine
Cor ps. Between 1920 and 1930, 198 Marine officers, six Naval
officers, and two Arny officers had attended the Field Officers
Course. (22) The |eadership of the Corps firmy supported the
concept of professional mlitary education throughout an
of ficer's career. Bri gadi er General Ceorge Richards, at the
openi ng exercises of the Marine Corps Schools in August 1931,
addressed past achi evenents, and conpared previous and current
views, at |east those supported by the Corps' |eaders:
Prior to the war the various attenpts to educate the
of ficers net a considerable amount of criticism Too much
educati on was sonewhat frowned upon. The supposedly
educated officer was | ooked at askance by the others. The
"high brow was unhesitatingly rated as "inpractical"” by his
brot her officers. It was-the "practical soldier” who ruled
t he boat. Early in the war, our mlitary forces awke to
the need for trained officers, particularly specialists and
staff officers, for higher units who understood the tactica
use and limtations of various arns and could relieve
commanders of the detailed work required for the conponents.
of the various arns and services in the various conbat
situations. As soon as possible after the war... our schoo

was broadened, bringing into existence... the Field
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Oficers, Conmpany Oficers, and Basic Schools... As soon as
student officers discovered how nuch this school could
teach, the spirit of opposition to schools in general ceased
to exist and instead officers began to seek assignnent to
school duty. (23)

O course, part of this was the ideal view. In addition to
persuadi ng recalcitrant officers of the wi sdomof studying their
profession, the real world intervened. Despite the support of
the senior |eadership of the Corps, there were still only so
many officers in the Marine Corps and too nany conmm tments.
Hence, because of the need to send expeditionary forces to
Ni caragua and China, the courses at the Marine Corps Schools
were interrupted and the officer students sent to these
unexpected duty stations. For the 1928-29 Academ c Year, the
Conmpany O ficers' Course was suspended while the size of the
student body in the Field Oficers' Course was reduced
consi der abl y. By the 1929-30 Academ c Year, some senbl ance of
order had returned and 17 students reported for the Field
Oficers' Course that year

But new i ssues were soon to arise. These concerned not the
i dea of professional mlitary education for officers, but what
the focus would be in the schools. Linked to this would al so be
the future direction of the Marine Corps and its mssion. In
retrospect, the indications of this fight for the "soul of the
Marine Corps" were evident. In 1930, under "Marine Corps
School s, " the panphlet for Quantico already noted that, although
the Field Oficers' Course was ten years old and had been
patterned after the course of study at Fort Leavenworth,

14



changes were occurring. By 1930, a new departnent had been
added: the Departnment of Overseas, whose instruction:
Takes up a large part of the students' tinme. This
instruction is nost inportant for Marine Oficers and has

gradual |y devel oped froma few hours until it now occupies

about one-fifth of the students' tine." (24)

The Fight for the Soul of the Corps: Amphibious Warfare

The issue soon would. arise: "Wiere was the institution
headi ng?" A reactive piece to that. of Lieutenant Conmander
Jeans' Gazette article appeared in that journal in 1931. Titled.
"A Plea for Revision of the Field Oficers' Course,” Mjor
John A. Gray addressed the real issue of the school and the
future of the Marine Corps, and provided a clue of what woul d be
com ng:

The Field Oficers' Course patterns itself closely to the

correspondi ng courses of the Army schools, which, admrable

as they are for the purposes of the Arny, have neither the
flexibility nor the scope that a course of instruction for

Marine officers should have, and which in fact contains

material better elimnated and replaced by subjects of far

nore value in a course designed for the education of Mrine

of ficers. (25)

Major Gray had the right idea, but the incorrect direction. H's
pl ea was one for a greater focus on "small wars" and the context

w thin which they occur. However, in the 1930s, another
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direction woul d be chosen: west, into the Pacific, with an
orientation to the Navy and t he anphi bi ous m ssion of the Marine
Cor ps.

An indication of the future occurred during the 1926-27
Academ c Year. That year, as Major Ceneral Commandant Lejeune
reported, "An overseas Expeditionary course has been added to
the curriculumof the Field Oficers' Schools."” Then Brigadier
General Dion WIllians in 1933 addressed this in the Marine Corps
Gazette in yet another detailed presentation on the Mrine Corps
of ficer education system

This is interesting as showi ng the increasing tendency
in the Marine Corps to get away fromthe strictly Arny

courses of study at the schools and then enbark upon a

course of the subjects applicable to the primary m ssion of

the Corps as an integral part of the Naval Establishnent,
nanely 'to support the Fleet or any portion thereof in the
execution of its mssion' by the organization and enpl oynment
of Marine Corps Expeditionary Forces for overseas Advanced

Base duties with the active Fleet. (26)

The course of study of the Field Oficers' Course reflected
both the by now traditional course of study heavily influenced
by the Arny and the shift to a maritine orientation, coupled
W th subjects which revealed the state of war and technol ogy at
the time. Thus, with regard to the letter, officers were
required-to take courses in ani mal managenent (9 hours),
equitation (30 hours), and pack transportation (8 hours); such

instruction reflected the state of technol ogi cal devel opnent,
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availability of nechanical transport, and the heritage of the
Marine Corps in small wars. But the focus on the latter was
declining, as only 10 hours were listed under "small wars,"
whi ch included all aspects of this topic fromintroduction to
tactics.

Arny influence was apparent in courses of study in map
maneuvers (30 hours, of which only four were in | andi ng
operations), mlitary organi zation (8 hours, which included
infantry battalion, reginment, brigade, and division
organi zation, plus cavalry units), solution of map probl ens
(20 hours, to include Arny estimate of the situation and Arny
forms), various elenents of Arny concepts in tactical principles
and decisions (96 hours), tactics and techni ques of the various
arms - air service (23 hours, to include Air Corps organization
bonbar dnent avi ation, The Air Division Operations against
Hostile Air Force, The Air Division in Defense of a Coast Line,
and Aviation in Support of an Arny on the Defense), Tactics and
Techni ques of the Various Arns - Cavalry (8 hours) and tanks
(4 hours). However, even though instruction based upon Arny
organi zati on and doctrine consuned nuch of the instruction of a
course nunbering 1,016 hours, the future | ay el sewhere.

The focus was already beginning to shift to operations
ei ther unique to the Marine Corps or associated with the Navy.
O course, the historical staff rides to the sites of the
battl es of Fredericksburg, Chancellorsville, and First and

Second Manassas consuned 24 hours of course time. But nore
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inmportantly, the students were studying Gallipoli (4.5 hours),
the British raid on Zeebrugge in 1917 (1.5 hours), and Gernan

| andi ngs on the Russian islands in the Baltic in 1917 (1.5
hours), as well as maritine strategy in Central American waters,
the Pacific, and the Atlantic, Naval gunfire in support of

| andi ng operations, and Marine Corps operations and war plans
(1.5 hours each). More significantly, even before the ngjor
shift to the anphi bi ous m ssion and attendant study and

devel opnment of doctrine thereto, the 1930-31 Academ c Year
curriculum al ready contained 216 hours of instruction under the
title of "Landing Operations." (27)

The stage was now set for a battle for the "heart and soul "
of the Marine Corps, and this would partly be waged within the
professional mlitary education system established at Quantico,
of which the Field Oficers' Course would play a major role. In
1932-33, this would be decided, primarily through the efforts of
the Director of the Field Oficers' Course (also referred to as
the Senior Course or the Second Year) and executive officer of
the Marine Corps Schools, Colonel EE B. Mller, with the support
of the Commandant, Marine Corps Schools, the now Brigadier
General Janmes C. Breckinridge, and the Commandi ng Gener al
Mari ne Barracks, Quantico, Brigadier CGeneral John H Russell
who by February 1933 woul d be the Assistant Major Genera
Commandant and by April 1934 would assune office as the Mjor
General Commandant. To MIler, the problemwas sinple:
al t hough an educational systemexisted, it was in spirit and
content a defacto extension of that of the U S Arny. On
15 August 1932, MIler presciently stated the issue:

18



(the] prolonged use of this Arny material, now taken from
all of the Arny schools, has so saturated the entire marine
Corps schools systemthat its foundation is still resting on
Arny principles, Arny organi zation, and Arny thought." (28)
This sinply was unsatisfactory, since Major General
Commandant Ben Full er had already stated his concern that the
Mari ne Corps was not doing enough to prepare itself for its
uni que m ssion: "Land operations in conjunction with the Navy
and the conduct of small wars." Equally significant, Major
General Fuller further noted that "the probability of the Corps
bei ng again included in large Arnmy operations is renote.” (29)
Wth this as guidance, MIler then proceeded to propose the
direction that the Field Oficers' Course in 1932-33 would
t ake. In this, he addressed the next and nost obvi ous question:
why teach Marine officers Arny doctrine, approach, and tactics?
Al t hough Marine and Arny organi zation, equi pment, and operations
ashore had appeared simlar, this was essentially superficial.
For MIller, the issue was sinple and involved the whol e
foundation upon which all training at Quantico rested:
i nstruction "nust involve Marine organi zations, narine
equi pnent, Marine problens, Marine operations, with a Naval, not
Army, background.” As MIler noted, "The Marine Corps is not an
Arny; the Arny is not the Marine Corps." For Mller, the
orientation and foundation of the Marine Corps Schools was
m spl aced. In the schools, when the students arrived, "Wy
teach them Arny? Way? Way? If fighting on land is a Marine's

job then why not teach Marine? ... Marine organizations, marine
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equi pnent, Marine problens, Mrine operations, with a Naval, not
Arny, background?”

MIler then made his proposal: to shift the focus of the
Field Oficers' Course to one of |anding operations. But to do
this, the Marine Corps had to develop its own course of study
and textbooks, i.e., doctrine, independent of that of the Arny,
for its own "'peculiar mssions': Land[ing] Operations in
conjunction with the Navy and the conduct of Small Wars." He
thus nmade his recommendation for the com ng year: "The prine
obj ective of the Marine Corps Schools for the year 1932-33 to be
to prepare a Field Oficers' School course for 1933-34 based on
Marine Corps doctrine, organization, and equipnent.” In this
key major evolutionary but turning point year, MII|er proposed
the follow ng specific program

By devel oping a Marine Corps doctrine.

By a study of Marine Corps organization.

By a study of Marine Corps-Naval Staff System
By a study of Marine Corps-Naval Supply System

By a study of Marine Corps equi pnment and ar manent
pecul iar to our needs.

By a great expansion in our study of Landing Operations
in conjunction with and in support of the Navy.

By a great expansion in our study of expeditions in
st tuations not involving declared war.

By a greater devel opnent of the subject of Naval gunfire
support, Naval air support, anmount of Naval support
needed for various types of operations under varying
condi ti ons.

By a study of Naval - Mari ne conmmuni cati ons peculiar to
our type of operations.

By a study of the joint and separate preparations to be
made by the Marine Corps and the Navy prior to enbarking
on a Naval - Marine operation on expedition
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By witing our own tactics and techni que for our own
units, and our own armanent and equi pnent.

By preparing problens based on our own probable m ssion
and our own organi zation

By witing, as far as we can go in the tinme, our own
t ext books for guidance of both instructors and
students.
By collecting avail able data, at Headquarters and
el sewhere, on past expeditions and past nmaneuvers, in
whi ch Marines have taken a part. (30)

In this proposal, Colonel MIler received the full support

of General Breckinridge. As he noted, the conming year was a

“"turntable,” during which "we will re-orient ourselves, and pick
up the new track upon which we nust travel for the future.”
Breckinridge noted that the long list of what M|l er proposed to
do "is nore conplicated in appearance than fact." As he
cont i nued:

To acconplish the nunerous itens outlined is nore a
ment al adj ustnent than anything el se. W are no | onger
seeki ng precedents; we propose to establish our own because
they suit us, and because we want them It will require a
natural wench to part fromthe universal |eadership of the
Arny school s. But, we have been on our own. feet for twelve
years and we no | onger need to be | ead by anybody.

Hence, classes under the old curriculumwould be suspended and
the students shifted to new studies. Breckinridge succinctly
outlined what woul d be and was done: "To neet the changes of the
year 1932-33, it will be necessary to create a new and entirely
different sort of Field Oficers' class for that year, and for

that year only. To a large extent, the class and the staff wl]l
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be nmerged into one body for study and research."” (31)
After a hesitant beginning, Colonel MIler's goal was soon
achieved. By the 1934-35 Acadenic Year, instruction and
probl ens were related to Naval canpai gns and Mari ne operations
in support of them As the Marine Corps Schools regul ations for
the Field Oficers' Course for that academ c year noted:
The course for the second year class includes the entire
field of |anding operations with special enphasis on the
Mari ne brigade, the Fleet Marine Force, both when acting
i ndependently and when part of the fleet. Conmand and staff
functions in all types of operations and from snal
i ndependent units up to and including the nobilization,
organi zation, and operation of the |argest probable Mrine
force. The study of small wars forns an inportant part of
the course. (32)
To achieve this goal, the schools essentially closed their
doors, suspended the previous courses of study, and forned
t hensel ves into commttees to study | andi ng operations and
prepare a tentative doctrinal manual on | andi ng operati ons.
Fromthis would come not only the future doctrine, but the
t ext books and curriculumfor each course within the Mrine Corps
Schools. In this the Field Oficers' Course took the lead; its
staff and students, organized into study groups, did a detailed
study of the failed British anphi bi ous operation at Glli poli
as well as using the "l esson | earned” experiences the officers
had acquired in the various |anding exercises in Hawaii and the

Cari bbean. (33)
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The net effect of this was seen imediately in the 1934-35
Academic Year. A mssion had now been clearly defined in a
positive manner, an old concept rejected, and the curricul um of
the schools adjusted to this newreality. In response to a
request fromthe editor of the Marine Corps Gazette. the Marine
Corps Schools clearly presented the new direction (as well as a
new "sell" canpaign to the officers of the Corps) in August of
1934. There coul d be no doubt of what was happeni ng:

Probably no single or combination of factors has
contributed so nmuch to crystallizing school opinion, and
forcing a change in our ideas as to the educati onal
requi renents and needs of the Marine Corps as the
establi shnment of the Fleet Marine Force. This Force, as a
conponent part of the U S. Fleet organization, is |ending
col or and purpose to every Marine Corps activity, and has
al ready served to anplify and clarify the m ssion of the
Marine Corps Schools.... Consequently, it would appear that,
our educational system should be predicated primarily on
fitting ourselves for service with the Fleet Marine Force in-
one capacity or another.... The creation of the Fleet Marine-
Force has had the salutary effect of renoving the |ast
vestige of doubt as to the real objective of the Mrine
Cor ps Schools,.which after all, is to increase our know edge
of the art. and science of war as applicable to Marines, and
thereby train ourselves to execute nore efficiently our

probabl e tasks in peace and war.
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Clearly, the focus becane, as the now General Breckinridge
advocated, the "infusion of naval thought into the courses in
order that we m ght better conprehend the Navy's nethod of
conducting war and our place in the schenme of national defense
as a part of the Navy." Conversely, the Corps had rejected the
previous Army oriented and based curriculum concepts, teaching,
phi | osophi es, and, nost inportant, the assunption that in a
future war the Marines would serve wth that service and hence
“"train ourselves to serve with the Arny." (34)

The net effect of this change was felt in all the schools,
but especially in the former Field Oficers' Course, now called
the "Second Year Cl ass." Because the system of professional
mlitary educati on was based upon a buil ding bl ock approach,
with the officers passing through each phase at appropriate
points in their careers, the "Second Year C ass" would be the
maj or cul mi nati on and capstone of the new program After
graduation fromthis course, selected Marine officers would
receive their next and final professional mlitary education at

either the Arnmy or Naval War Col | ege, where the higher
perspective of war and strategy woul d be addressed.

Wth this change of focus on the m ssion of the Mrine

Corps, the Marine Corps Schools, especially the "Second Year

C ass," now concentrated on the techniques of |earning and

i npl ementing the new "l andi ng operations” doctrine, later to be
cal | ed "anphi bi ous operations.” In previous years, Mrines had
begun to study the defense of advanced naval bases. Now, they

stressed the seizure of such facilities; or, stated another way,
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the Corps shifted fromdefensive to offensive operationa

concepts now associated with the term "anphi bious assault."” (35)
However, the Marine Corps still had to prepare for both its

ol d and new m ssions. Hence, students at the Marine Corps

School s continued to study "snmall wars" and sonme aspects of

def ense of advanced naval bases in both the "First Year C ass"

and "Second Year C ass," while a new course was added to those

of fered at Quantico: a year |ong "Base Defense Wapons Course."
Wake Island in Decenber 1941 showed that such a m ssion

associ ated wth "advanced base defense" was not illusionary.

(36)

But the future lay with the anphibious operation, stil
titled "landi ng operations.” And the study of this formof war,
in an of fensive node associated with the Navy, was the
cornerstone of the "Second Year C ass" curriculumin 1934-35.
Because the Marine Corps was still devel opi ng doctrine and
techni ques to inplenent what was still a new approach and
m ssion, the course focused on operational problens which were
designed to teach the students and, sinultaneously,. assist in
devel opi ng anphi bi ous operational doctrine.

Hence, for 1934-35, the "Second Year C ass" consisted of
1056 hours of instruction. O this, 239 remi ned "unassi gned, "
to be used at the discretion of the faculty as they deened
appropriate; in concept, they would be used to augnment
instruction within the structure of the various problens. A
general analysis of the remaining 817 hours reveals where the
school was headi ng: of fensive anphi bi ous operations in support
of a naval canpaign. (37)
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TABLE 11

Instructional Hours. Second Year O ass., 1934-35 Academ c Year

Prinmary Focus: lLanding Force Operations

Il1lustrative Problem (I anding attack): 97 hours

Project Problem (landing operations): 279 hours
Speci al Tactical Study (landing operations): 30 hours

Staff and Conmand Maneuvers (two sides nmap maneuvers
in |landi ng operations): 75 hours

Naval War Col | ege Problem (I andi ng operations): 75 hours

"Tradi tional Focus"

Illustrative problem (defense of a base): 89 hours
Project problem (small wars): 140 hours
M scellaneous: Mlitary governnment, plus "lecture course"
on mlitary history, separate arns and
services, mlitary and naval matters from
out si de sources: 32 hours

Unassigned hours: 239 hours

Even in the "l ecture course,” the enphasis remined on the new

as well as the traditional: "A course in mlitary history has
been included in this year's course for both classes... This
course wll be devoted largely to a study of anphi bi ous

operations and snmall wars." (38) O course, this study of
mlitary history al so had anot her purpose, echoing that of
Col onel Breckinridge in 1929 who had urged that such study be
approached in the appropriate manner, i.e., to learn and not to
confirm
Some may contend that a course in mlitary history is
not worthwhile, in view of the fact that the devel opnent of

new weapons, and a constant change in the nethods and neans

26



of war are conclusive proofs that the commander of today has

no practical lessons to learn fromsituations and events

that occurred in the past. However, the human elenent is

al ways present in war, and the study of mlitary history

stanps indelibly on our mnds those facts and causes which

gave rise to success or failure. (39)

By the end of the 1935-36 Acadenic Year, yet another piece
appeared in the Mirine Corps Gazette addressing the subject of
the Marine Corps Schools, professional mlitary education for
career officers, and the new m ssion and orientation of the
Marine Corps. Cearly, this was part of a continual effort to
educate and convi nce the officer corps on all of these
functions. However, unlike the piece of two years earlier, this.
new essay was nore general in nature. O course, it addressed
many of the sane issues, but often phrased differently. For
exanple, with respect to the Wrld War | experience of the
Corps, Captain Arthur T. Mason wote that:

It cane to be realized that the experiences of the Corps
in the World War were to be regarded as highly exceptiona
rather than the normal; that such a situation mght, and
probably woul d, never occur again; that the status of the
Mari ne corps was, as always, that of a naval force; that the
Navy and the Marine Corps were nutually interdependent, the
disparity in relative inportance be what it may; that we
were soldiers of the sea not in nanme only but in actuality;

and that our whole future useful ness, and exi stence,

depended upon a practical application of these facts.
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There appeared the now repeated thenme of focus and mssion: in a

future war, "it has long been realized that essenti al
operations... would be those required to obtain |and areas
necessary for the support of the Fleet.. and... that the seizure

and defense of advanced bases is the primary m ssion of the
Marine Corps...."

Wth respect to the schools, they would conformto this
m ssion by concentrating on Marine Corps tasks: "in the main
anphi bi ous operations and snall wars.” This had to bring a
maj or revision of curriculum since these subjects (primarily
t he anphi bi ous m ssion) "had hardly been touched upon before.
The sei zure, occupation, and defense of advanced bases is newto
nodern Anerican naval thought which, heretofore, has been
occupied with the primary task of solving the probl em of
defeating the eneny fleet afloat.” Through their curriculum and
studi es, the Marine Corps Schools proclained itself as unique,
for there could be found "no analogy in any other service schoo
at hone or abroad."

The individual courses of instruction were then addressed in
general, with the repeated thene of a tiered professional
educati on system and pl anned sequence. | n addressing the senior
course, Captain Mason noted that it was "specially designed for
ol der officers after a period of service and increase in rank
‘has occurred.”™ O course, such students ideally would have

attended the previous schools. A m ssion statenent then
appeared, repeating that for the 1934-35 Academ c Year. Later,

he focused on the curriculum stressing that 80% of the course
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conpri sed operational problens in which the students "l earned by
doi ng" through "the conduct of an operation fromits inception
to its end." The problens involved both the seizure and defense
of advanced naval bases. Wiereas the Gazette article two years
earlier had discussed the elenents of the curriculumand the
nunber of hours devoted to each, Captain Mason did not go into
such detail for the concluding 1935-36 and forthcom ng 1936- 37
Academ c Years; rather, he presented the curriculumin general
ternms and told the readers what woul d be expected, i.e.,
phi | osophy of education and how this was inplenented.

Mason concl uded by stressing the association of the School s
and the Fleet Marine Force. This obviously was an attenpt to
bridge the two attitudinal groups associated with the val ue of
school i ng versus that of practical experience, which Col one
Dunl ap had addressed in 1925 and General Richards in 1931
Hence, the piece which "presents the views of the Commandant and
Staff, Marine Corps Schools,” concluded by |inking educati on and
t he operational forces:

The degree to which the Schools fulfill their function
may then be nmeasured by the extent to which they prepare
officers for wartine service in the Fleet Marine Force and
in capacities contributing to the conbat success of that
organi zation.... The relation between the Schools and the
Fl eet Marine Force is very close in nore than the nere
geogr aphi cal sense.... The action and reaction of the
School s and Fl eet Marine Force, one on the other, is very
constant. W may characterize the Schools as the research
unit which seeks and devel ops the principles and data
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relating to our task; the Fleet Marine Force as the
experimental |aboratory which translates these principles

into action and tests their practicality. (40)

Wrld War 11: Cosure to Command and Staff Course

As the Marine Corps entered Wrld War |1, it had a new
m ssi on, devel oped a doctrine attendant to it, was working on
the nmeans to inplenment it, and had incul cated both the new
m ssion and the doctrine into its professional education system
for its career officer students. However, problens | ooned; the
nunber of students who attended these schools was small,
especially the Field Oficers' Course (whatever it was called).
At an average of 25 students per course, by 1941 a maxi num of
450 students could have attended (not graduated) fromthis
cour se. (18 courses tinmes a maxi num student body of 25 students
equal s 450. However, note that the courses for 1927-28 and
1928-29 were either suspended or reduced in size; a student body
of 25 per course was a theoretical ideal not actually achieved
each year.) However, the total nunber of school trained
officers, either in the old "Arny" or new "anphi bi ous" system
was also a msleading figure. Many of the graduates were old,
and had either died, or retired, or were physically unfit for
operational service; others had been rapidly pronoted, and woul d
soon be mmjor conmanders in a rapidly expandi ng Marine Corps.

Herein lay the problem The Marine Corps had correctly
identified its proper future m ssion and had tackl ed the probl em

of how to conduct it. The Pacific would be the theater of its
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operations, and the eneny an island enpire, with outlying

def enses. Even if the Japanese fleet was defeated, its island
basti ons woul d have to be assaulted and sei zed. Although an
enbryo Fleet Marine Force existed to do this, hardly anyone
coul d have envisioned a Wrld War Il final strength of six

Mari ne Corps conbat divisions, four marine Corps aircraft w ngs,
supporting troops initially under First Marine Anphibi ous Corps
and | ater FMFPAC, and all of this eventually organized into two
Mari ne anphi bi ous cor ps. Equal 'y i nmportant woul d be a major
support establishnment existing to train, equip, and procure the
needed troops and equi pnent for the Pacific war.

Al of this required nanpower. By February 1941, the Marine
Cor ps had conmmenced its expansion with the activation of the 1st
and 2nd Marine Divisions. In an unprecedented expansion, the
base of the operational conmbat manpower officer pool had to be
filled before | ooking to the md-1|evel conmand and staff
billets. In reality, this nmeant screening officer candi dates
and, after identifying those selected for comm ssions, training
the new second |ieutenants. No matter how i nportant command and
staff training was, the junior conpany grade officer now took
pr ecedence. Hence, despite the advances nade in professiona
of ficer career |evel education and the new "heart and soul" of
t he anphi bi ous m ssi on which had been infused into the Marine
Corps Schools, in January 1941 the Quantico Sentry announced the
i nevitable: The "Senior C ass" had graduated, and "no plans for
the further continuance of the schools, with the exception of

t he Candi date and Reserve O ficers Courses, have been
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announced." (41) By 7 Decenber 1941, the Marine Corps Schools
were reduced to five training courses: The Basic School, Base
Def ense Weapons Course, Reserve Oficers Course, Candi dates
Course, and the Correspondence School. Except for the Base
Def ense Weapons Course, a career officer equivalent to the
Conpany O ficers' Course (or whatever nanme it carried) for
captains, the three resident courses were now devoted to

trai ning candi dates and |ieutenants. (42) In the period just
prior to and in the early days of Wrld War 11, conmand and
staff | evel education would be sacrificed to other prioritized
needs which the rapidly expandi ng Mari ne Corps had to make, but
a price would have to be paid for this.

A finite nunber of officers were available for field duty as
operational units were built fromthe bottomup and new
personnel trained. |n this process, both initial forces had to
be created and, as conbat operations comrenced in the Pacific,
repl acements sent to themwhile sinultaneously the Fleet Marine
Force continued to expand. However, this process extracted a
toll. Major General Charles F. B. Price, Commandi ng General,
Def ense Force, Sanpa area, addressed the issue in 1942:

Among the difficulties progressively devel oping as a
result of the rapid expansion of the Marine Corps, perhaps

t he nost perplexing to Senior Conmmanders in the field is the

growi ng shortage of officers with experience and ot her

requisite qualifications to performefficiently the duties
of the four principal staff functions for Brigades and

higher units. The trial and error nethod of gaining such
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(staff] experience is extrenely wasteful in tinme, material
and human |ives and sonme correction for the situation
confronting us is of vital inportance to the Corps. (43)
This problem of which the | eadership of the Corps was
cogni zant, was finally solved in 1943. In March of that year,
the first class of a short and operationally oriented course
assenbl ed at Quantico. Conposed initially of captains and
majors with a few lieutenants and Arny officers, and | ater
| arger nunbers of sister service and allied officers, this
Command and Staff Course, later titled "School,"” was not a
career course but one designed to give the needed skills
required for officers which i medi ate conbat operations woul d
require. The Quantico Sentry announced the new 12-week course
and its objectives on 26 March 1943: "This course will be
devoted exclusively to the training of staff officers for Mrine
di visions, reginments, and battalions, with particul ar enphasis:.
on anphi bi ous warfare."” Later, the scope would expand to
i ncl ude corps operations, as the new school reacted to
i ncreasi ng operational needs of the Pacific war. By 1945,
nearly 500 staff officers had graduated fromthis course,

i ncludi ng 44 naval officers, 25 arny officers, and 37 allied

officers fromthe United Kingdom Canada, Australia,.

New Zeal and, The Net herl ands, and France. (44) The size of the
cl asses had al so increased, reaching 55 students per course by
February 1945 froman initial class size of 35 in March 1943.

As in the inter-war era, eventually the officers of the
Corps were inforned about the new school through the Mrine
Corps Gazette in February 1945; unlike the previous decades,
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however, the purpose was clear and the officer corps needed
little convincing of the value of such instruction. In an
article titled "How Staff O ficers Are Trained," the obvious was
stated: "because of its rapid expansion, the Marine Corps during
the early days of the war devel oped a shortage of qualified

staff officers.” In February 1943, Headquarters, Mari ne Corps

i ssued the Commandant of the Marine Corps Schools the

appropri ate gui dance for the new course: to prepare officers "to
performefficiently the duties of the four executive staff
sections in the Marine battalions, reginents, and divisions."
Course content reflected what was occurring in the war, as the
instructors were "required to exam ne thoroughly all rel ated
texts and reports, and incorporate in its instruction the |atest
pr of essi onal doctrines and trends."” To do this, the experienced
staff not only "kept abreast of the | atest devel opnents in
nodern warfare, coupled with a thorough study of plans, orders,
and special action reports fromunits in the field," but they
visited their sister institutions at Forts Benni ng and
Leavenworth, and at the Naval War Col |l ege, and sent nenbers of
the staff into the conbat areas to see what was occurring,

bal anced this against the curriculum and submtted reports for
di scussi on back at the School. Such observers had been present
during the Sai pan and Pal au operati ons.

Thus, the focus of the course was operational, i.e., what
was needed for the imediate pursuit of the war effort. The
curriculum of the 12-week course reflected this. After an
initial review of basic mlitary fundanentals, the Command and

Staff School structured its curriculumin the follow ng nmanner
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TABLE 111

Curricul um

Command and Staff School 1945

Probl em

Regiment in the Attack

Regi ment in the Defense

CPX - Regi nent

CPX - Regi nent

Attack on an Eneny
Hel d Position

Def ense of a Base

Jungl e Warfare

Proj ect Probl em

Hour s

15.5

10.0

10.0

45.0

106. 0

54.0

11.5

40.0

Comrent

Map problem enphasis was on
battal i on and regi nent
operations and | ogistics (S-3
and S-4)

Terrain exercise, in which the
students had to select a MR
OPs, and CPs, site infantry
weapons, select artillery
positions, and identify
anti-nechani zed barriers.

Students assuned staff positions
of battalion and regi nent, and
functioned as such in a sinu-

| ated attack.

Simlar as in ground exercise,
except this was an anphi bi ous
oper ati on.

The major staff exercise of the
cour se. Students submtted G 2
estimate, commanders estimate,
corps operation plan, task
organi zation, and a | anding team
operati on plan.

Map problem focus - staff
duties in planning the defense
of an island base.

Regi nrental map problem focus -
regi mental staff duties.

Uni que: no sol ution was

provi ded. Focus - division
staff. Students divided into
five groups and assumed vari ous
posi tions, including division
commander . Al five groups were
assi gned the sane m ssion and
intelligence, then prepared

pl ans, orders, and annexes "j ust
as though it was an actual
operation.”
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Administrator
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In addition, there were various guest |ecturers. This program
had one weakness: the students received all of the instruction
in the classroomexcept for one terrain exercise tw conmand
post exercises, and a few denonstrations. However, within the
operational focus of the school, the thene was obvi ous:
essentially offensive in nature, either anphibious assault or
subsequent operations ashore. Defense of a' island base,

al t hough included in the curriculumand a final heritage of the
pre-1932 orientatio o f the Corps, was slowy r-ceding into the
background as the reality of war and the inplications of that
conflict confronted the Marine Corps a d its educational system
(45)

The Command and Staff School (nee Course) illustrated how
far the senior educational institution of the Marine Corps had
evol ved. The war had accel erated devel opnents whi ch had al ready
comrenced in the previous decade. In two and a half years, the
School had trained nore Marine and sister service officers, with
a new infusion of foreign officers into its student body, than
had been educated and trained in the 21 years of its existence
prior to Wrld War I1. Its scope of tactical operations had
al so expanded in response to the real world situation: correctly
envi si oni ng anphi bi ous operations in support of the Fleet as the
appropriate mssion for the Marine Corps, the pre-war schoo
taught in ternms of reginment and brigade. By V-J Day, it had to
pl an, teach, and evaluate at the |evels of the operationa
di vision and corps, while a Marine (Ceneral Roy Geiger) had
commanded an operational army (10th Arny) and others had served
on a staff at that level. It now remained to be seen what
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woul d happen in the post-war world of professional mlitary
education for the career field grade officers of the Marine
Corps. And the Corps anticipated this, for in February 1945 it
announced plans to |l engthen the course fromthree to six and

eventual |y nine nonths, when the needs of the service would

permt it.

The Initial Post World War 11 Period: The Senior School
Wth the end of the war, a conbination of denobilization
coupled with preparation for increased post-war responsibilities
confronted both the United States and the Marine Corps. At
Quantico, major reorgani zations and | oss of personnel both
occurred. Wthin the Marine Corps Schools, the post-war years
saw t he reestablishnment of the fornmer three tiered professional
mlitary education systemfor career officers. For career field
grade officers, their school now had anot her new nane:
" Anphi bi ous Warfare School, Senior Course.” The initia
post -war cl ass convened in Septenber 1946, commenci ng an ei ght
nmont h course of instruction, with the second annual cl ass
programred for Septenber 1947. By now, the m ssion of the
school was a confirmation of the decided shift in focus and
m ssion of the 1930s, coupled wth the experience of war. The
new m ssion statenent was brief and to the point:
To train field grade officers for command and staff
duties in appropriate echelons of command within the Fleet
Marine Force with primary enphasis on advanced instruction

in the doctrine and techni ques of anphi bi ous warfare.
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A reading of the course description infers what woul d be
included in the curriculum and what was now de-enphasi zed.
Wthin the framework of anphi bi ous operations, Wrld War |
experience had raised a new el enment hitherto not addressed in
such statenments - aviation:
The (Senior] Course is primarily designed to cover the
conduct of anphi bi ous operations enpl oying battalions,

regi nents, division, corps, and correspondi ng aviation

organi zations contained within the Fleet Mrine Force.

Instruction is designed to produce conmanders on the

battalion and regi nental |evel and executive staff officers

(and assistants) on all levels. (46)

Significantly, there was no nention of "small wars," and

of ficers who woul d be assigned to special staff duties were to
receive training for such assignnments prior to attendance at the
"Seni or Course." The course was progranmed for 64 students,
one-third of whomwere to be aviators.

Shortly after the war and as the Seni or Course becane
re-established, the old controversy about "experience and
practicality"” versus too nmuch theory arose again. Actually, a
blend of the two was ideal, but in letters to the Marine Corps
Gazette the issue appeared in its extremes. But in reading such
correspondence, the content of the Senior Course is clear: the
| essons of the anphibious assaults of Wrld War |1, taught by
t he personnel who not only participated in them but performnmed
their duties successfully. The theory and techniques were those

of 1943 to 1945. (47)
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The practical experience of the war continued to influence
the curriculumof the Senior Course. As the Commandant of the
Marine Corps Schools wote in 1949, during the war:

Seni or officer students reworked and enl arged on
probl ens involving the seizure of Pacific islands, problens
notably simlar to those encountered by their predecessors
of the nineteen thirties and varying in solutions according
to the accelerated naterial devel opnents of |ater days. As
al ways, the beaches were the | aboratory of the Schools.
Since 1945, however, the practical experience of war was not
avai | abl e. Hence, as part of the curriculumin the post-war
years, the students took to the field. As General Lenue
Shepherd wote, "in order that the instruction may not lose its
sense of reality, frequent resort is had to the medi um of
command post exercises, denonstrations, field exercises,
hi storical rides, and terrain exercises." Mst inportant, this
process culmnated with staff and students joining Fleet Marine
Force units-for a two-week anphi bi ous conmand post exerci se,
whi ch "gives the students an opportunity to apply and observe in
practice all of the various |essons learned in the increnents
during the previous eight nonths." As always, the sister
services and foreign officers, coupled with outside guest
| ecturers, were scheduled to give the students a "broader
pi cture of national and international problens and
devel opnent[s]." (48)

In 1950, just 15 days prior to the outbreak of the Korean
conflict, the Senior Course graduated its |last class of 98
students before the Marine Corps found itself involved in
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another war. (49) Unlike World War 11, however, the school
remai ned open and continued its sequence of annual classes.
Meanwhi l e, in yet another internal reorgani zation of 1 Septenber
1950, the school, now renamed "Senior School" becane a conponent
part of the new Educational Center, whose Commandi ng CGenera
reported to the Commandi ng General, Marine Corps Schools.
However, the m ssion statenent remained as in 1946, except that
t he term "anphi bi ous operations” replaced "anphibious warfare,"
a change which occurred in 1948, (50) as did the di sappearance
of Marine Barracks, Quantico, which now became Marine Corps
School s, Quanti co.

By 1954, the Marine Corps had returned to a peaceti ne node.
Again, the officer corps was inforned about the professional
educati on system through which they were expected to pass. At
t he Seni or School, however, a change had occurred. Now, by
policy, the students were |ieutenant col onels and colonels, with
a mssion of training themfor conmand of regi nents or groups,
and for all aspects of service on division, wng, or |anding
force staffs. In the nine-nonth course, the enphasis was now on
both air and ground units, and training for all aspects of staff
duty. I nstructional nethods remai ned as before: a conbination
of lectures, field problens, and denonstrations, culmnating in
a one-nont h anphi bi ous command post exercise, Operation Packard,
during which one week was spent at sea conducting an anphi bi ous
| andi ng at canp Lejeune. Reflective of the new era, the School
al so devoted "consi derabl e amount of tinme to atomc warfare."

As in the | ate 1940s, the Senior School claimd to make use,
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through its library, not only of published books, but also
50, 000 cl assified and 60,000 non-cl assified papers; these
i ncl uded "operation reports for nost of the maj or engagenents of
the arned forces during Wrld War Il and Korea.™

By 1954, the Senior School had assuned a definite
operational focus, with nost of the curriculum devoted to what
woul d be considered the tactical or operational aspect of
mlitary affairs. That academ c year, the students cul m nated
their studies at Canp Lejeune in Qperation Packard by planning
an anphi bi ous operation involving two marine divisions and two
Marine aircraft w ngs. (51) Hours wi se, the curricul um appeared
as foll ows:

TABLE 1V

Seni or _School 1954-55 Acadenm c_Year:

Curricul um Hours

Topic Hours
Command and Staff Subjects 550
Avi ati on 85
Naval @unfire and Artillery 50
Mechani zed Warfare 38
Engi neer 25
Naval Subjects 27
Communi cati ons 13
Atom c Warfare 54
Total 842+
* - In the hour total, it is unclear if the four weeks

devoted to Qperation Packard were included in this or if they
wer e counted separately.
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Meanwhi |l e, the size of the student body was growi ng. The
Seni or School on 3 June 1955 graduated 119 students. Three
nonths later, on 6 Septenber 1955, the 1955-56 class convened,
With 126 students in the school. In the opening address to the
students, the Director of the Educational Center, Brigadier
General H. P. Paige, challenged themto use their "inmagination
and an unbi ased vi ewpoi nt" when encountering "an al nost
unlimted nunber of problens still to be solved." Paige
continued that "we nust never be satisfied with the old and
| nperfect way of doing things." (52)

I n August 1956, another Senior School class convened in
Brecki nridge Hall aboard Quantico base. A Quantico Sentry
article of 10 August 1956, in announcing that a new director had
assuned his duties at the Senior School, also noted that "at the
begi nni ng of the school year 1955-56, Senior School adopted the
sem nar nethod of instruction. This nmethod proved greatly
superior over the lecture nethod previously used." The Sentry
then cormented that this was one of the nost "notable changes to
be affected at the Senior School in several years." (53)

However, this conceal ed a maj or upheaval in the institution
whi ch occurred just prior to the 1956-57 Acadenic Year, one
whi ch the new director of the Senior School would have to
i npl enent . This occurred as a result of a study of professional
mlitary officer education, which focused upon what should a
Marine of ficer know to conpetently command a Marine infantry
reginent, aircraft group, and/or to performduty on a general

staff of a Marine division or aircraft wing. Then how rmuch of
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this should be taught by the Senior School, and finally how
should it be taught by the Senior School? Al so, the
technol ogi cal nature of warfare was changi ng, hence the Seni or
School coul d not avoid being affected by these dual influences.
However, its m ssion remained essentially as before:

To provi de professional education for Marine Corps
officers of the rank of colonel and |ieutenant colonel in
command and staff duties appropriate to the current and next
hi gher grades.

Wth a student body of |ieutenant col onels and col onel s,
however, the level for which the School trained and expected its
graduates to serve had increased. This was now, although in
concept simlar to 1920, a nuch higher goal in the reality of
t he changed circunstances of the 1950s.

This mssion was anplified by a further statenment, which in
turn reflected the changed technol ogy of war and the increasing
demand pl aced upon the professional officers only 10 years after
the end of World War I1I.

Primary enphasis is placed on advanced instruction in
doctrines and techni ques of anphibious warfare to include
the large scale all-helicopter assault and the enpl oynent of
atom c weapons. I nstruction designed to broaden the
pr of essi onal background of the students is included as well.

Clearly, in less than one decade, just re-teaching Wrld War |

doctrine and techni ques would no | onger be appropriate or
satisfactory; the needs of the student and new technol ogy now

pl aced i ncreased demands on the designers of the curricul um
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Even in the brief anplifying statenent, the old concept of the
wat er bor ne shi p-to-shore anphi bi ous assault was begi nning to be

superceded by "large scale all-helicopter assault,"” at |east as
a theoretical teaching point even if the aviation assets were
then not actually available in great quantity. In concept, the
School, as in the md and |late 1930s, was teaching doctrine to
match the eventual capability to inplenment it.

Because of the aforenentioned study, four major changes were
made to the curriculumof the Senior School. This included a
| arge increase in the tine allocated to aviation instruction, to
i nclude sending the ground officers for two weeks to the Marine
Corps Air Station, Cherry Point, North Carolina. Al so, the tine
allocated to the study of nuclear weapons increased, with a goa
of ensuring that general staff officers and commanders woul d not
be conpl etely dependent upon the specially-trained nucl ear
weapons enpl oynment officer. Third, the course of instruction
was presented at a "graduate professional |evel, not unlike a
graduate school at a large university;" however, the Seni or
School stressed the ol der operational oriented aspects of
previous years, stressing the solution of mlitary problens,
preparation of staff papers, preparation of plans, orders, and
esti mat es. In addition, considerable time was al so devoted to
i mproving witten and oral comunication skills, as well as
I mprovi ng readi ng speed and retention.

The fourth maj or change occurred in curriculum organization,

time allocation, and accountability. As Col onel H. Nickerson
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noted in the Gazette

"the title,

time allocation,

and cont ent

of the phases of the 1955-56 courses are conpletely different

fromthe past,

(Operati on)
(8) phases,

Packard."

wth the exception of the final

subj ects and hours:

Phase Weks
| 5
I 3
111 3
|V 11

phase,

The course was now organi zed into eight

and the tine in each was viewed i n weeks and not

TABLE V

SENI OR SCHOOL CURRI CULUM

1955-56 ACADEM C YEAR

Title

"Fundanent al s of
Combat and Basi c
Tactical Doctrine"

Weapons

Staff Functioni ng

Enpl oynent of
Mari ne Forces

45

Focus

Basi ¢ background orientation
to principles of war, conbat
fundanental s, and FMF

or gani zati on. G ound
officers to Cherry Point for
aviation orientation. Phase
concl uded with objective
exam nation

Capabilities and limtations
of avail able and potenti al
weapons. I ncl uded
"conventional, atomc, and
super weapons and delivery

systens." Concluded with
two part test: objective and
pr obl em

Basi c staff procedures, _
organi zati on, and

rel ationshi ps. Initial
orientation to foreign arned
forces. Concl uded with

obj ective exam nation.

I nstructional vehicle:
Advanced Base Problem Xl |
Bot h of fense and def ense

i ncl uded, with speci al
situations (climate,
terrain, political)

i ncl uded. Concluded with a
subj ective type and probl em
sol vi ng exam nati on



TABLE V (Conti nued)

Phase Weeks Title Focus
\Y 7 Enpl oynent of Application. Advanced Base
Mari ne Forces Problem XII1I.  Anphi bi ous

operations and control of
ground assets ashore, based
on a continuing situation.
Rai ds and def ense of
advanced naval base were

I ncl uded. No exam nati on:
mar ked requirenents were
conpl eted t hroughout the

Phase.
Vi 2.5 Concept of Future Eval uate current weapons,
Oper ati ons organi zati ons, and tactica

concepts in light of new
devel opnents and possi bl e
I mprovenents in case of
future war. Students
responded to staff con-
cepts. Oral presentations

al so given.
VI 1 Mari ne corps Desi gned to enable of ficer
Policies to "present and support the

best interests of the Marine
Corps at all times and in
all situations.” Instruction
al so i ncluded prisoner of
war psychol ogy and surviva

t echni ques.

VI 3.5 Anphi bi ous Conmmand Seni or and Juni or Schoo
Post Exercise joined together "to acquire
(Packard VIl), practical experience in

pl anni ng and executing an
anphi bi ous operation.”

I ncluded in the curriculumwere guest speakers, averagi ng one
per week, fromthe governnent, mlitary, and civilian

communi ties; these guest |lecturers had the avowed goal to
"stimul ate thought and broaden the professional background of
t he students." (54) Despite this last statenment, the focus of
t he Senior course renai ned operational, concentrating upon the

Marine Corps and its anphibious mssion. Interestingly, by 1955
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no nmention was nade or instruction apparently given in "snal
war s" and the conpl ex issues such conflict would present in the
decades after World War |1

Wth this organi zati on, the Senior School continued into the
1960s. The focus and enphasis renmai ned the sane; on reporting
t he upcom ng graduation of the 1962-63 class, the Quantico
Sentry noted the now standard, but re-phrased, points on 24 My
1963:

The course covers the organi zati on, equi pnent, and

enpl oyment of anphi bi ous forces up to and including corps

level. Use of the helicopter for novenent of troops and

equi pnment is particularly enphasi zed.
The Sentry al so noted other elenents which were included to
broaden the students' professional background: in addition to
studyi ng the general policies of the Departnent of Defense and
t he individual services, they also examned mlitary history,
political-mlitary theory, American foreign policy, energency

actions short of war, counterinsurgency, use of nuclear weapons,

and effective mlitary witing and speaki ng. (55)

However, before the United States, the Marine Corps
i ncl uded, becane overwhelned in Vietnam the traditional
approach of the Senior School continued. By 1962, the 13th
evol ution of Qperation Packard, initially conducted in 1947, was
held. This final problemreflected the inportance the Mrine
Corps and its formal school system placed on training its future
senior |eaders in the by now "traditional"™ concept of the

anphi bi ous assaul t. Not only were the 300 students of the
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Seni or and Juni or Schools sent into the field, but in so doing

Packard Xl11, involved 1500 personnel of the Atlantic Fleet and

Quantico supporting units, 1000 conmuni cators and support troops
fromthe 2nd Marine Division and Force Troops-Atlantic at Canp
Lej eune, and avi ation assets fromthe 2nd Marine Aircraft Wng.
The students al so enbarked aboard Navy anphi bi ous shi ps at
Quantico, were transported by sea off Onsl ow Beach, Canp
Lej eune, North Carolina, and then conducted an anphi bi ous
Command Post Exercise, to include executing their ship-to-shore
nmovenent foll owed by subsequent operations ashore. The probl em
focused on assisting "another country stricken by subversion and
out si de aggression.”

The objectives of this extensive and unique in-the-field
exercise were also quite clear:

To prepare these officers to plan concurrently with

Naval Commanders and to make plans, quick decisions and take

action during nock conbat conditions in a simulated | anding

assault involving w despread di spersion, these students mnust

al so apply the techni ques of executing, controlling and

protecting the ship-to-shore novenent of their troops.

Packard. annually was updated and revised, to ensure realism and

to provide for the application of the principles taught through
t he academ c year. This was deened nost appropriate, for as the
Quantico Sentry reported on 18 May 1962, over half of the Senior
and Juni or Schools' student officers would be reporting to

"Fl eet Operating Forces" that sumrer; past experience with
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Packard had indicated that "such actual field conditions are the
best way to prepare these officers for this future duty." (56)
However, if counterinsurgency was slowy intruding into the
curriculumof the Senior School and if the Packard XIlI scenario
sounded |i ke Vietnam the objectives of the exercise and what
the students actually did on it were firmy rooted in Wrld
War Il and post-war traditions of the Senior School. Hence,
when the 1962-63 cl ass assenbl ed in August 1962, the reported
focus remained traditional, and in the general statenent nade
about subjects "ained at supplenenting the professiona
background of the students,” no general or specific mention was

made about the situation in Southeast Asia. (57)

1964 and Beyond: The Command and Staff Coll ege

I n 1964, another reorganization occurred at Quantico. On 23
July 1964, Headquarters, Marine Corps announced that the nanes
of the Senior and Junior Schools woul d be changed to the
"Command and Staff Coll ege" and "Anphi bi ous Warfare School "
respectively. As the Division of Information rel ease noted,
"the new designations are intended to nore accurately reflect
the level of training and functions of these schools." The
new y designated "Command and Staff College,” however, had a
fam|liar m ssion statenent:

To provide professional education for Marine officers of
the rank of major and |lieutenant colonel. Its syllabus is
tailored to prepare them for command at the reginental and

aircraft group level, and for staff duty at the division,
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aircraft wing and higher Fleet Marine Force levels. Also

included is preparation for duties appropriate to the grade

of lieutenant colonel and colonel with departnental,

conmbi ned, joint, and high-level service organizations. (58)

However, this was nore than just a sinple nane change. The
foundation for the "nodern" Conmand and Staff College of 1988
can be seen in the underlying substantive changes which woul d
occur in the College. Al though possibly overl ooked, the grade
of the officer student had changed again, noving down one | evel
from col onel and |ieutenant colonel to |ieutenant col onel and
maj or; this would conmence a trend which by the 1980s woul d see
all the U S. students in the class be of the grade of major or
captain (mjor selectee). By inplication, this would eventually
begin to affect the curriculumof the school in future years.

But for 1964, major changes had occurred as a result of the
general officers conference of that year. In addressing the
professional mlitary education programfor officers, they
concentrated on the Senior course. Because of this neeting,
changes in substance as well as nanme occurred. In fact, sone of
term nol ogy of that year is still in use today. For exanple,
"the planners for the new high | evel course have envisioned a
sort of field grade workshop, where broader devel opnent of the
i ndividual is sought.” In 1982, the terns were "field grade
of ficers' workshop" and "the whol e man concept."

In a magjor revision of the curriculum "a good portion of

the student's time will go into individual research projects,
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with corresponding free tine for independent work witten
directly into the course syllabus. O her new approaches

i ncluded required reading (with oral book reports), a reshaped
NBC war fare course, a study of unified and specified commands,
treaty obligations and nutual defense agreenents, and the
capabilities and limtations of allied forces. The new course
of study also included area studies (by the 1970s titled
"strategic appraisals"), linked to contingency planning process.
(59)

Sonme of the course of instruction at the College in the late
1970s would still bear simlar titles associated with this
reform for exanple, the package in the Strategy Division in
1978-79 titled "Treaties and Alliances” was in reality the
"Treaty obligations and nutual defense agreenments” of 1964. (60)
The Col | ege had now begun to address in its curricul um ot her
areas of study outside its previous narrow Mari ne Corps and
anphi bi ous warfare focus (note the new enphasis on "unified" and
specified "commands,"” and potential service "with departnental,
conbi ned, joint, and high-level Service organizations"). This
commenced an ever expandi ng process whi ch has been necessary to
nmeet the necessity of preparation for service in the rapid,
conpl ex, and ever changing world of the late 20th Century.

Al of this was predicated upon the assunption that the
Command and Staff College curriculumshoul d be based upon the
educati onal needs of the service and the experience background

of its officer students at this point in their careers; this

nmeant the students would have 12 or nore years comm ssi oned
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service, consisting primarily of majors but with a few
| i eutenant colonels also in each class. As a policy, this
continued in effect until the 1983-84 Acadenic Year, when the
first class of all Marine Corps nmajors assenbled. (NOTE: in the
1982-83 Academ c Year, only one |ieutenant col onel received
orders to the Coll ege. The Commandant of the Marine Corps al so
desired that the students be conpetitive; conpetitive not
agai nst each other, but against the high standards expected of a
Marine officer. In 1988, this is phrased as "neeting the
expectations each officer demands of hinself."” The requirenents
of the course were to "test the officer's powers of |ogic,
judgrment, and ability to comruni cate. Formal exam nations,
except in foreign | anguage, were abolished; eval uations were
based upon student performance as problens were faced and
sol ved.

As the Director, Brigadier General F. J. Karch, wote: "The
Command and Staff Col |l ege has becone a field grade officer's
wor kshop" in which the students confront problens and acquire
experience through solving them To achi eve these goals, the

curriculumwas again reforned, organized into nine sub-courses:
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Sub-
Cour se

TABLE Vi

COVWAND AND STAFF CO LEGE CURRI CULUM
1966- 67 ACADEM C YEAR

Title

1

Doctri ne, 49
Policies, and
Pr ocedur es

Executi ve 101

Leader ship

Managenent 93
Techni ques
and Procedures

Geopol i ti cal 90
and Current

wrld

Situation

Or gani zati on 120
and Functi oni ng

for Nationa
Security

Air-G ound
Task Force
Qper ati ons

160

Hour s

%

4

10

14

53

Comment s

Review of mlitary funda-
ment al s. Desi gned to have
all students at a common
base.

Despite title, primry
focus was on effective

communi cation: witing,
speaki ng, reading, and
['i stening. Pr of essi onal

readi ng program of six
books. Witten communi ca-
tion the key: three papers
- Gazette type article,
staff study, and individual
research project.

Mari ne Corps Focus:

pl anni ng, progranm ng,
budgeti ng, and managenent
of resources. Two conputer
assi st ed managenent ganes
wer e used.

Focus: U.S. national

obj ectives, foreign policy,
and mlitary strategy.
Goal s i ncluded student

awar eness of world,
econom ¢, and political
factors. Forei gn officer
present ations incl uded.

soci al ,

Research and devel opnent
i ssues, with a focus on
contenporary and future
years.

Application exercises:
staff estimtes, command
deci si ons, and preparation
of conbat plans and orders.


Administrator

Administrator

Administrator

Administrator

Administrator


Anphi bi ous
Oper ati ons

Count er -
i nsur gency

For ei gn
Language

392

64

114

33

10

54

Focus on doctrine and

t echni ques. Sub- cour se and
acadeni c year culmnated in
Mari ne Expeditionary Force

| evel command post

exerci se. Comput er s used,

i ncl udi ng eval uati on.

Mai n focus: high |evel

anal ysi s and pl anni ng,
despite claimthat "the
student is prepared for
comand and staff

assi gnnments in planning and
conducting all phases of
count eri nsur gency
prograns. "

Three options: French,
Spani sh, or Vietnanese.
Conpr ehensi on goal :
vocabul ary sufficient to
conduct routine tasks,
novenent, or business.



The guest speaker program of the Coll ege was al so i ncreasing.
In contrast to previous years when an average of one per week
addressed the students, now over 80 guest |ecturers were
schedul ed in the acadenm c year. These cane from governnent,

i ndustry, l|abor, and education, as well as the mlitary.
However, |ectures and exam nations constituted only 13% of the
I nstructional nethodol ogy of the College. The rest of the
curriculumwas i nplenented by a variety of individual and group
applications.

Utimately, the Coll ege expected its officers to be
proficient in the planning and conduct of "force in readi ness”
operations, with a primary enphasis on anphi bi ous operations; to
exerci se judgenent and deci sion naking capabilities in
situations expected to be encountered in the future; as a
| eader, to be able to conmuni cate his know edge and | eadership
inwiting and orally; to be qualified in the new managenent
techni ques so inportant in the national mlitary establishment;
and to think critically. (61)

In analyzing this reformed curriculum several points should
be stressed. Despite the major war in Vietnam the primary
focus of the College remai ned anphi bi ous operations. Only 64
hours, or 5% of the curriculumwas devoted to counter-

i nsurgency, although officers also had the option of studying
Vi et nanese in the foreign | anguage subcourse. Second,
managenent as a clearly identified skill desired in the field
grade officer was now stressed. Third, conputers were entering

the instructional program a trend which through the years has
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becone even nore pronounced; this included the elimnation of

t he Packard anphi bi ous conmand post in-the-field exercise, to be
repl aced by a final exercise in which conputers played a role.
Fourth, the guest speaker program designed to broaden the
students' background was increasing, as well as other elenents
of the curriculumdesigned to achieve this sane purpose; in

| ater years these would be grouped under the Strategy (later
renaned Battle Studies [MIlitary H story] and Strategy)

Di vision, and el enents of the Command Division instructional
prograns. Finally, a short lived foreign |anguage program was
i nstituted, one which would not survive because of conpetition
for time fromother subjects and, equally inportant, its goals
could not be achieved within the hours allocated and the
difficulties of adults acquiring foreign | anguage skills.

If the reforms of 1964 laid the foundation for the "nodern"
Command and Staff College; it assumed its recognizable formin
the early 1970s. That decade saw the College divide its course
of study and teaching faculty into three divisions: Command
(which later was renanmed "Command and Managenent" and has since
returned to Command), Landing Force Operations, and Strategy
(now Battle Studies [i.e., MIlitary H story] and Strategy)

Di vi si on. By then, also, the use of conputers and conputer

I nstruction was increasing (in 1988 all student conference
groups have a conputer and the students are tasked with becom ng
famliar with this technology); the adjunct faculty of reserve
Marine officers fromacadene were not only assisting the

Col | ege, but also beginning to offer instruction; the enphasis
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on the witing and research programwas well established, with
the evolution of this programin the ensuing 16 years striving
for marked inprovenent in witten communi cation skills; a guest
speaker program which then was tappi ng outside sources has now
expanded beyond the scope of that of 1972; and the continued use
of various instructional nethods designed to enhance student

i ndi vi dual and group effort, encourage peer |earning from

of ficers who have key skills, and build teamwrk, just as would
occur in the operational forces; and, finally, the increasing
nunber and expected contributions fromthe sister service and
international officers.

Witing in the Marine Corps Gazette in 1972, Brigadier
Ceneral Sanuel Jaskilka, the Director of the College, reviewed
its status as of the sumrer of that year. He noted that the
Coll ege, in order to neet the needs of its students and the
Cor ps, had becone a blend of the cerebral and physical, for the
two had to nerge: for if the operations of the Corps were
physi cal, the managenent of its assets was nental. Hence, in
the Marine officer both aspects of his abilities had to be
devel oped.

However, the m ssion of the College remained essentially the
sane as it always had been: "to provide professional education
for Marine Corps field grade officers to prepare them for
command staff duties through the grade of colonel." He noted
that the heart of the curriculumrenai ned anphi bi ous operati ons,
now structured to include low, md, and high level intensity
conflict. However, reflecting the year in which he wote,
Jaskil ka al so stressed that "we have de-enphasi zed instruction
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based on our Vi etnam experience. In effect, we have taken our
heads out of the jungle. W are resharpening our skills in the
anphi bi ous business and again firing up the great Navy-Marine
team"”  (62)

In 1972, the curriculumconsisted of 1,135 hours of
I nstruction, plus 58 hours of admnistrative tine. The course
of study for 1972-73 reflected the new internal organization of

the College and its evolving curricul um

TABLE VI

COMVAND AND STAFF COLLEGE CURRI CULUM
1971- 72 ACADEM C YEAR

Areas of Study Hour s Comment s
COMIVAND
Leader shi p. 107.5

Prof essional Skills 89.5
& Fundanent al s

Staff Functi oni ng 38.0

Managenent 114.0 I ncreased in hours from16 in
1956-57, to 83 in 1966-67, to
114 in 1971-72. | ncl uded
conput er fundanentals (30
hours) and mai nt enance
managenent (37 hours), the
|atter taught at Fort Knox.

El ectives 150.0 I ncl uded the individua
research project or effective
(witten) communication
courses for 60 hours; other
el ectives had val ues of 30,
60, or 90 hours, and spanned
t he spectrum from approved
of f-duty university courses,
to foreign | anguage, to
history, to cross cultura
communi cations, to selected
advanced pr of essi onal
cour ses.
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Adj unct Facul ty 12.0 Conmmenced offering courses in
Sen nars 1971-72 Academ c Year
neeting twice with their
sem nars on four visits to

t he Col | ege.
[ SUB- TOTAL 511. 0]
LANDI NG FORCE
OPERATI ONS
Anphi bi ous 279.0 Course year culmnated in a
Oper ati ons 90 hour Marine Anphi bi ous
For ce anphi bi ous pl anni ng
exercise, wth student plans
executed in a CPX
Oper ati ons Ashore 140.0
Speci al Subj ects 19.0
[ SUB- TOTAL 438. 0]
STRATEGY
Count eri nsur gency 43.5
Nati onal Policy 1.5
Organi zat i on, 16.5

Function, &
Deci si on Maki ng
W t hi n Depart nent
of Defense

Arny, Navy, Air 37.5
Force Concepts
Strategi c Surveys 56.0
Mlitary Strategy 18.0
Domesti c Forces 13.5
Factors
[sus-TOTAL 186. 0)
ADM NI STRATI ON 58.0
TOTAL HORS 1,193.0
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Wth this as a base, the Coommand and Staff College continued its
m ssion of educating its students through the 1970s and into the
1980s. The essential structure and approach as outlined by

Bri gadi er Generals Karch and Jaskil ka evol ved sl owy and
gradually. Al traces of counterinsurgency instruction
gradual |y di sappeared fromthe curriculum except for an

occasi onal guest |ecture and academ c probl em associated with
foreign and internal defense planning or an overview anal ysis
fromthe strategic and diplomatic policy |evels of what had
occurred in Vietnam by 1978, the old "Centralia" exercise had
di sappeared fromthe course of instruction. An anphi bi ous
operation problemset in the South China Sea, called Hai nan, was
changed in locality to Denmark in 1978, to reflect the renewed
interest of the Marine Corps in Europe, NATO, and the northern
flank of the alliance in Norway.

However, the College continued its program of broadening the
overal | background of its students, while devel oping their
professional skills. This included an expanded el ectives
program which at one tine included university professors from
| ocal institutions who taught graduate | evel courses (mnus the
tests, papers, and grades) as well as the in-house offerings of
mlitary history and strategy. The effective comruni cation
program remai ned, with nost of the students taking the witten
comruni cati on course while only 10% enrolled in the graduate
| evel research sem nar taught by the College's Mlitary
Hi storian; at one tinme, this programincluded public speaking
and tel evision communi cation options, but these were phased out
by 1978. Gradual Iy, however, the academ c el ectives
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di sappeared, partly due to financial reductions in the programs

funding and partly due to increasing conpetition for instruction
hours from ot her progranms. Thus, by the 1981-82 Acadeni c Year
there were only four in what was retitled the "Professional
Studies Progrant: mlitary history, strategy, ground operations,
and air operations. The adjunct faculty program however,
continued to thrive, as the Marine Reserve Oficers continued to
of fer subjects related to both their academ c expertise and the
percei ved needs of the students and the Marine Corps. (63)

However, what was appropriate for al nost two decades could
not continue indefinitely. As the Marine Corps headed into the
1980s, it was confronted with new chal |l enges, changi ng
equi pnent, and a post-Vietnam officer corps; hence the Command
and Staff Coll ege would undergo another curriculumreform This
occurred in 1981-82, and was inplenented in the 1982-83 Academ c
Year . The inpetus for this cane froma new Director of the
Educati on Center, My or General David Twoney, and it was
devel oped and execut ed under Col onel John T. Garcia, Chief of
Academ cs at the College in 1981-82 and Director of the College
bet ween 1982- 84. Col onel Garcia's successors in turn have
continued to build upon the changes of 1982, as the institution
has continued to evolve towards the end of the 8th decade of the
20th Century.

The new curriculumreforns centered around three major
areas: the return of mlitary history to the core curricul um of
the Coll ege; indepth education and training, in addition to core
curriculuminstruction, for officers in what was titled SAGE
(Sel ected Air-Gound Education) in ground and aviation (a conbat
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service support option was included in 1983), with the
assignment to a SAGE track bei ng dependent upon each officer's
MOS; and the goal of having a mmjor conputer or nmanual war gane
execution phase for all the anphi bious and | and warfare
operation problens, which still renained the heart of the
curriculumof the College. Wthin this program the devel opnent
of "the whole man" concept was articulated; this was defined to
mean an officer professionally qualified in conmand and staff
duties; educated in the areas of mlitary history, strategy,
foreign relations, and simlar areas so vital for an
under st andi ng of the context within which mlitary operations
occur; the continued devel opnment of witten and oral

comuni cation skills; and the further enhancenent of | eadership
skills and physical training so needed by | eaders in the Mrine
Corps of the 1980s.

Al'l of this was done within the framework of a changi ng
student body. By policy, officers could not attend the Coll ege
who had over 15 years conm ssioned service; in fact, their
| ength of service has declined to where the average student in
1988 has between 12 and 13 years of conm ssioned service. The
student body, in contrast to previous years and decades, is not
only younger chronologically but also in grade; since 1983, of
the U S. students, only magjors, with a few |Iieutenant col one
sel ectees or senior majors who wll be considered by the
| i eutenant col onel's selection board which would convene during
t he academ c year, have attended the College. As recently as
the late 1970s, fornmer battalion and squadron comranders, and
of ficers who had served on major staffs at Fleet Marine Force,
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joint, and specified commands, and at the departnental |evel,
were students at the Coll ege. These experienced student
officers, who at tines becane defacto assistant faculty, are now
part of the past. Equally inportant, a generation of non-conbat
vet erans conpose the student body; through a conbination of tine
and changed policies, this is alnbst a unique situation in the
68-year history of the Command and Staff College. Al of this,
coupled with the ever changing international situation

potential threats, and increasing comitnents of the Marine

Cor ps, and an assignnent pattern whereby 70% of the students in
the future would be returning to the Fl eet Marine Force,

requi red the changes which occurred in 1982.

The curricul um changes, however, were evolutionary and not
revol utionary. The study and final program consuned al nost a
year of work by four officers on the staff, augnented as
appropriate by other instructors in their areas of expertise.
The net result was a new curriculum but one built upon the
foundation of the old. It blended the continued broadeni ng
nment al perspective of the officer students, while remaining true
to Maj or General Twoney's charge to the students to "hone their
warfighting skills and nerit the trust that the young Marines of
the Corps placed in them as comm ssioned officers and | eaders.”
(64)

The curricul um of 1982-83 was an inter-rel ated one, planned
to support each area of instruction although. the College was
still divided into three separate areas for instructional
pur poses: Landi ng Force Operations, Comrand, and Battle Studies

(Mlitary H story) and Strategy. In 1982-83, there were
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1, 240. 25 academ ¢ hours of instruction; this included 97.5 hours
of student Academ c Study and Preparation Tinme. The general
m ssion remai ned as previously, with the terns associated with
the MAGTF (Marine Air-Gound Task Force) now bei ng used. And
the bl end of enhancing operational skills conbined with the
enrichnment el enents of the curriculum conbined to present to the
students the nost diverse and demandi ng course of study yet
produced by the Coll ege. (65)

TABLE VI

COVMWVAND AND STAFE COLLEGE CURRI CULUM
1982- 83 ACADEM C YEAR

Areas of Study Hour s Comment s

LANDI NG FORCE OPERATI ONS
Anphi bi ous 291.0 I ncl uded five operationa
Oper ati ons probl ens; final was a

comput er war gane during

whi ch the students executed
their plans against a
reacting eneny. Since
initially conceived in 1975,
the location has shifted from
I srael to Lebanon to the
Persian Gul f. For conbat
arms officers returning to
the Fleet Marine Force, they
participated in a one week
conbi ned arns exercise at
Mari ne Corps Base, 29 Pal ns,

Cal i fornia.
Oper ati ons Ashore 172.0
Speci al Subjects 24.50
Selected Air 104. 50 Initially included only air
G ound Educati on and ground. | n 1983, Conbat
Servi ce Support added. For
1988, Joint QOperations track
w Il be added for joint staff
service officer designees.
[ SUB- TOTAL 592. 00]
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TABLE VI 1|

Areas of Study

COMVAND

Leadership

Pr of essional Skills

& Fundanent al s

Staff Functioning

Managenent

Adj unct Facul ty
Sem nar s

( SUB- TOTAL

Hour s

Cont i nued

Conmment s

156. 0
150.0

3.0

48. 75
22.0

407. 75]

I ncl uded one week of military
justice. Effective witing
part of this program but,
students in research sem nar
came/ cone under history

hours.

Def act o operational problem
taught on conmmand and staff
procedures.

Sem nars originally conducted
during four visits, two

t wo- hour sem nars each
meeting. Now, adjunct
faculty cone three tines a
year, neeting for three tines
for three hours each during
each visit. Topics taught
are in the academ c area of
expertise of the faculty.

BATTLE STUDI ES (M LI TARY HI STORY] AND STRATEGY

Fundanment al s of
Mlitary and
Maritinme Strategy

Current Nationa
| ssues

I nternationa
Security Rel ation-
shi ps

10.0

21.0

6.0
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Administrator

Administrator

Administrator


Areas of Study

Ot her Servi ces,
Rol es, M ssi ons,
Organi zation and
Oper ati ons

Count eri nsur gency

Canpai gn Anal ysi s

Hi storical
| nt roducti ons

Hi st ori cal
Per specti ves

TABLE VI 11

( Cont i nued)

Hour s

21.

0

8.0

40.

6.

25.

0

0

0
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Comment s

By 1987, hours increased; now
part of Landi ng Force

Operations Division

Initially 12 canpai gn

anal yses of 2.5 hours each.
Hours cut back, so as to
force prioritization of

anal ysi s. Each conference
group di d/ does one,
presenting its findings to

t he cl ass. Canpai gns are

t hose, generally, which have
occurred in the 20th

Century. They involve those
i n which the Marine Corps,
the U S. sister services,
American allies, fornmer foes
and now friends, and forner
friends and now potenti al
foes, have fought. The heart
of the core curricul um

hi story program

Part of the initial core
curriculumin 1982, these
i ntroduced Landi ng Force
Oper ati ons probl ens. Now
el i m nat ed.

I ncludes mlitary historian
presentations, two mlitary
hi story professional readings
sem nars, and history guest

| ecture program which
focuses on U.S. mlitary

hi story, professional bio-
gr aphi cal presentations, and
the mlitary traditions of
Britain, France, Gernany,
Italy, Spain/Latin Anerica,
and Russi a.


Administrator

Administrator

Administrator

Administrator


TABLE VI11 (Continued

Areas of Study Hour s Comment s
War Since 1945 6.0 Synposi um now renaned "War in
Synposi um t he Modern Era Synposium "

Focus: the Nature of Mbdern
War (presented by the
mlitary historian), norning
sem nars in which the
students in the War in the
Modern Era Sem nar present
the results of their work,
and an afternoon rotating
sequence of two or three
guest speakers conducting
sem nars on the topic of "War
in the Modern Era.”

[ SUB- TOTAL 143. 0]
ACADEM C STUDY AND 97.50 Nurmber of hours will vary
PREPARATI ON TI ME each academ c year. Tine
linked to an identified area
of study.
TOTAL 1, 240. 25

The Command and Staff College in 1988

This was the academ ¢ program of the Command and St aff
Col l ege in the 1982-83 Acadenmic Year, and in essence has
continued into the 1987-88 Academ c Year. Since then, it has
evol ved as perceived needs or changes have necessitated
alterations. For the 1988-89 Academ c Year, these are already
bei ng planned. As the Command and Staff College heads into the
1988-89 Acadenmi c Year, these changes will have been nmade based
upon recent |aws, especially in the area of joint staff
trai ning, the general guidance given by the Commandant of the
Marine Corps, Ceneral Alfred M Gay, and the perceptions of the
faculty. As of March 1988, the rough breakdown of curricul um

hours for the next academ c year will be as follows:
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TABLE | X
COVVAND AND STAFE CO LEGE CURRI CULUM BREAKDOWN.
1988- 89 ACADEM C YEAR ( PROPOSED)

D vi sion Hour s
Command 311.5
Landi ng Force operations 541.0
Battle Studies [Mlitary

H story] and Strategy 137.0
General O ficer Lectures 9.0
Sister Service Lectures 23.0
Lectures of Opportunity 18.0
Academi ¢ Study and

Preparation Tine 194.5
oA 1,234.0

The general focus of each division would be as noted bel ow
for the |ast two decades. The Battle Studies (Mlitary History]
and Strategy Division has the task of presenting the
“environment" instruction. This is the el enent of the
curricul um designed to broaden the perspective of the students
and educate themin areas other than mlitary operations. Its

offerings will be grouped as foll ows:
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Administrator

Administrator


TABLE X
BATTLE STUDIES (M LI TARY H STORY] AND STRATEGY DI VI SI ON PROGRAM

1988-89 ACADEM C YEAR ( PROPOSED)

Mlitary Hi story Strategy Synposium
(Canpai gn Anal yses)
(Mlitary Historian Joi nt Operational Planning
Present ati ons) and Strategic Mbility

(CGuest Speaker Program
Command and Staff Coll ege

War in the Modern Era Synposi unms
Synposi um
International Oficer
U.S. Service History Anerican Culture
Synposi um I nformati on Program

Hi story and Strategy

Pr of essi onal Readi ngs

Sem nars (Four)
The Command Division of the Command and Staff Coll ege has al ways
had a uni que place in the devel opnent and presentation of
I nstruction. Thi s division has been and is a bridge between the
Battle Studies (Mlitary History] and Strategy and Landi ng Force
Qperations Divisions, since it offers instruction in both

"enrichment" and operational areas. Its elenents of the 1988-89

course of instruction will be:

TABLE XI
COVVAND DI VI SI ON PROGRAM
1988-89 ACADEM C YEAR ( PROPOSED)

Command/ St af f Functi ons Leader shi p and Executive
and Pl ans Devel opment

Effective Witten Effective Briefing &
Conmuni cati ons Per suasi ve Speaki ng
Naval Justice Medi a Awar eness

Trai ni ng Managenent CQJASMW SOLMC

M litary Fundamental s Adj unct Faculty

M cro Conputers:
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Finally, the heart of the College's curriculumw Il renain,
as in the past, the operational elenent of the course of study.
It nust be renenbered that the Conmand and Staff College is an
internmedi ate | evel school and such an institution is thus a
bl end of a war coll ege and a career |evel school; it thus nust
offer both traditional academ c instruction and operationally
oriented training. W thout these two bl ended el enents, the
graduates would be ill-prepared to function in the mlitary,
nati onal, and gl obal arenas of the contenporary era. The
program for Landing Force Operations Division in 1988-89 w ||

be:

TABLE Xl |
LANDI NG FORCE OPERATI ONS DI VI SI ON PROGRAM

1988- 89 ACADEM C YEAR ( PROPOSED)
Conbat Concepts Revi ew
I ntroduction to Anphi bi ous Warfare
Landi ng Force Operations Pl anni ng
Anphi bi ous Operations Field Trip
Marine Air-Gound Task Force in the Defense
Low Intensity Conflict Operations
Sei zure and Defense of an Advanced Naval Base
Norway Air-|anded Mari ne Expeditionary Brigade
Marine Air-Gound Task Force in offensive operations
Fire Support Coordi nation Application Course
Mari ne Expeditionary Force in Anphibious Operations

Sel ected Air-G ound Educati on
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Since operations are the core of the Command and Staff Coll ege
curriculum what is the primary focus which will be addressed in
then? The follow ng table notes the general subjects with which

all Marine officers nmust be professionally conpetent:

TABLE XI11
LANDI NG FORCE OPERATI ONS DI VI SI O\ EXERCI SE EMPHASI S

1988- 89 ACADEM C YEAR ( PROPOSED)

Amphi bi ous Operati ons

Conposi ti ng

Joi nt and Conbi ned Operati ons

Speci al Operations

Reconnai ssance, Surveillance, and Target Acquisition

I nt egrat ed Conbi ned Arns

Integrated Al -Source Intelligence

Command, Control, Communications.

Task organi zation

Nucl ear, Chem cal, and Biological Warfare

Fl exi bl e Conbat Service Support

Air Defense/Air Command and Contr ol

Tacti cal Deception

Rear Area security (66)

In achieving this, the Commandant of the Marine Corps,
General Alfred M Gay, has given general and not detail ed
gui dance. Thus, at the neeting wth the faculty of the Coll ege
in February 1988, he noted that with an officer corps conposed

of non-conbat veterans, they nust realize certain things about
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war, especially the anbiguity and uncertainty associated with
conbat . In the devel opnent of operational skills, the College
has a key role for it nmust develop in the students "a framework
of thought so as to have the entire force going down the sane
path together.” He further alluded to one key aspect of what
must be conveyed to our officers: that "principles do not change

but our officers nust do it in a hurrv" under conditions on the

contenporary or future battlefield. General Gray enphasi zed
that he would not tell the College what to do in specifics, but
woul d state his goal
A whol e and bol d new approach froman institutional

perspective - but one nust be able to take this and

understand the larger direction in which we are going. (67)

In inplenmenting the Commandant's desires, the Marine Corps
Command and Staff College will continue on an evol utionary
rather than revolutionary path. Even in the nmajor reorientation
of m ssion and curriculumof 1932-33, the Field Oficers' Course
actually built upon the slow evolution of the previous 12
academ c years, plus other work occurring simultaneously at the
Mari ne Corps Schools of that era. Since then, continuity and
change have been inter-twi ned as the curriculumof the College
has evolved. Ljeutenant Col onel Al Enerson addressed this in
1982 when he informed the readers of the Marine Corps Gazette

about the curriculumchanges which would occur in the 1982-83

Academ c Year
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The Conmmand and Staff has al ways kept pace with the needs
of the Marine Corps and its students. This usually has
required only mnor shifts in direction or enphasis. Hence,
the major focus of change is principally in the evolutionary
i mprovenent and expansi on of existing traditional prograns.
Over the years, |eaders wthin the Education Center have
w sely and carefully preserved tine-tested prograns,
resisting change for the sake of change. Yet, with equally
sound judgenent, they have also had the foresight to

anticipate and plan for future needs. (68)
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CURRI CULUM EVOLUTI ON
MARI NE CORPS COVIVAND AND STAFE CO L EGE
1920-1988
ENDNOTES

1As quoted in "The Education Center: The Path to
Pr of essi onal Achi evenent” by Major Donald F. Bittner, USMR,
Unpubl i shed Manuscript, July 1979.

2The Field Officers' Course open in 1920 and the Conpany
O ficers course in 1921. The main reason for this was
controversy over which conpany grade officers would be retained
in the Marine Corps after the post Wrld War | reductions, what
rank they would hold, and where they would be placed on the
appropriate grade lineal list. Two boards were held, the
Russell Board in 1920 and the Neville Board in 1921, the latter
whi ch overturned the results of the former. This was a highly
internal politicized issue, which had an influence on the
of ficer corps structure, sense of professionalism and direction
of the post-war Corps, the ram fications of which continued into
the 1930s. For a brief discussion of the issue, see Brigadier
Ceneral Robert H WIllianms, USMC (Ret.), "Those controversia
Boards," Marine Corps Gazette, Novenber 1982, pp. 91-99. How
the results of the Neville Board had an inpact into the 1930s,
i nfl uenced a new pronotion reformbill, and a di scussion of
di ffering perceptions on past service, pronotion, and the
future, see Lieutenant Col onel Donald F. Bittner, USMCR
"Conflict Under the Done: Senator Hugo Bl ack, Mj or General
Snedl ey Butler, and the Chall enged Pronoti on of Major Ceneral
John H. Russell, United States Marine Corps,"” Unpublished paper
presented at the annual neeting of the American Hi storical
Associ ati on, Decenber, 1984.

3First Lieutenant Anthony Frances, USMCR. "Hi story of the
Mari ne Cor ps School s,” Unpublished Manuscript, Decenber, 1945,
p. 28.

“Maj or Jesse F. Dyer, USMC, "The Mlitary Schools in the
Marine Corps,"” Mrine Corps Gazette, WMarch, 1922, p. 23. Myjor
Dyer is listed as the 12th Commandant of the Marine Corps
School s, having served between March 1919 and July 1920, but the
first at Quantico, as the previous el even were Commandi ng
O ficers of the School of Application; see Frances, "Hi story of
the Marine Corps Schools,"” 'Conmmandants: WMarine Corps School s',
p. 109. For the first report of the Field Oficers Course, see
t he Annual Report of the Major General Commandant of the Marine
Corps for 1920; in this, General Lejeune wote that, although
based upon the Arny School of the Line (now called the Command
and Ceneral Staff College) at Fort Leavenworth, "this course is
not as extensive nor as advanced as that at Fort Leavenworth,
but it is exceedingly well adapted to neet the needs of the
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field officers of the Marine Corps, and for the purpose for
whi ch this school was organized." (p. 21).

SUnited States Marine Corps Command and Staff Coll ege,
Program of Instruction, 1987-88 Acadenic Year, dated 4 February
1988. By 1929, the initial sister service officers had
graduated fromthe Field Oficers' Course; by 1929, there were
five navy and 2 arny graduates fromthe new institution. The
first foreign officers attended the reopened Wrld War Il three
nmonth courses in 1943, and the first foreign officer (from
Britain) to graduate fromthe year course was in the 1947-48
cl ass. Since then every class has at sister service officers
fromall three U S. arned forces, plus foreign officer
attendance that has ranged from one student to 25 internationa
of ficers. (See Lieutenant Col onel Donald F. Bittner, USMCR
"Hi storical Overview, Command and Staff College. Foreign Mlitary
Oficer/International Oficer Program 1943 to Present," dated
1 July 1981.)

The wordi ng of the m ssion statenent of the Coll ege has
changed t hrough the years, even within the last 12 years.
However, the concept renmains and the sane and recent word shifts
reflect either new definitions within the armed forces or slight
shifts of enphasis. Conpare the M Sssion statenent in the text
wth that for the 1975-76 Academ c Year

To provide high | evel professional education with
enphasis on Marine Air-Gound Task Forces in anphi bi ous
operations for field grade officers of the Marine Corps,
ot her services, and foreign countries; to prepare them
for command and staff duties at reginment/aircraft group
and division/wing | evels and assignnents with
departnental, joint, conbined and high | evel service
organi zations. And to conduct appropriate courses for
sel ected reserve field grade officers w th. enphasis on
anphi bi ous operations in order to prepare themfor
command and staff duty at the reginental/group and

di vi si on/wi ng | evels. (Program of Instruction, Marine.

Cor ps Command and Staff, 1975-76 Academ c Year, dated
9 Septenber 1975.)
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®House of Representatives Naval Affairs Conmittee, Major
CGeneral John A Lejeune, USMC, testinony of 26 February 1920.

“Frances, "History of the Marine Corps Schools," pp. 27-28.

8Marine Corps Historical Center, Geographical Reference
File: Quantico, Virginia. Secretary of the Navy Josephus
Dani el s spoke at the Marine Barracks, Quantico, on 5 March 1920.

thCbI John R Russell, USMC, Marine Corps Gazette
Decenmber 1916, p. 363. Russell had been an instructor and
served on the staff of the Naval War Col | ege bet ween 1908-1910.
10
Di scussions on a Marine Corps War College," Mrine Corps
Gazette, Decenber 1916, pp. 361-373. Lt Col George C. Thor pe,
USMC, proposed the curriculum see pp. 367-368.

1

1
Maj or E£. W Sturdevant, USMC, "A System of Instruction for
O ficers of the Marine Corps,"” Mrine Corps Gazette, Septenber
1919, pp. 232-238
12
"Mlitary Education in the Marine Corps,"” Marine Corps
Gazette. June 1921, p. 230.

13
See especially Col onel Robert Dunlap, USMC, "Education in

the Marine Corps,"” Marine Corps Gazette. Decenber 1925, pp.
149-156. On page 149, he discusses the anti-education view in
general, with a vivid and succinct exanple of an ol der and
prevailing attitude.

1

4
Dunl ap, Marine Corps Gazette, Decenber 1925, p. 153.

15
Marine Corps Historical Center, Geographical Reference

File: Quanti co. "Remar ks on Course of Instruction,
1924-1925." Typed summary coments on card inserted into the
file. Handwritten coment noted "Col onel Dunlap in charge," but
gives no date. See further comment in endnote 17.
16

For conparison, in 1988 the Command and Staff College is
divided into three "divisions": Landi ng Force Operations (the
equi val ent of the old Departnent of Tactics), Leadership (the
ol d Department of Law had been subsuned into this division, with
nore areas in the | eadership area now covered by that al
inclusive term, and Battle Studies (i.e., Mlitary Hi story) and
Strategy. The latter is the major conceptual change in the.
organi zation of the, current Command and Staff College fromits
ancestor of the 1920s: the old Departnent of Topography woul d
now be viewed as being part of Landing Force Operations
Division, with the study of history and strategy, although
acknow edged in the 1920s as inportant, now raised to a separate
division, a status reflecting the inportance ascribed to this
area of study.
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17
Mari ne Corps Historical Center: Geogr aphi cal Reference

File: Quanti co. "Remar ks on Course of Instruction, 1924-25."
The organi zation of the Field Oficers' Course and its
curriculum along with that of the Conpany Oficers' Course,
appears in articles in the Marine Corps Gazette, remarks on
instruction at the end of various courses, and in the reports of
the Major CGeneral Commandant. Col onel Dunlap discusses this in
sonme detail in his Mrine Corps Gazette article of Decenber
1925, p. 155. Wth respect to topography, he noted the unequal
backgrounds of the students in this area, that not all the
students had the advantage of graduation fromthe Conpany
Oficers' Course or other training, or duty where expertise in
this subject could be acquired; hence."it has been found
necessary to increase the nunber of periods in Topography, for
shoul d they not be particularly good in that subject it reacts

| at er when they cone to nap maneuvers, terrain exercises, or
tactical walks." (p. 155).

18Marine Corps Historical Center, Geographical Reference
File: Quanti co. "M C. Schools, Field Oficers' Course,
1920-21"; "M C. Schools, Field Oficers' Course, 1921-22";
"M C. Schools, Field Oficers' Course, 1922-23"; M C. Schools,
Field Oficers' Course 1923-24"; "Marine Corps School s,
1923-24"; "M C. Schools, Field Oficers' Course, 1924-25"
Mari ne Corps School s, 1924-25"; and "Renmarks on Course of
I nstruction, 1924-25." On these coment cards, there are no
i ndi cations of conpiler, witer or dates of preparation.

19Col onel J. C. Breckinridge, USMC, "Sone Thoughts on
Service Schools," Mrine Corps Gazette, Decenber 1929, pp. 231,
232, and 237. Col onel Breckinridge, however, was aware of the
probl em of schools and potential student reaction to what was
occurring in them As he also wote, "mlitary schools conform
too closely to the ritual of techniques and events" (p. 236).
Brecki nri dge served as Commandi ng O ficer, Marine Corps School s,
a subordi nate agency responsi ble to the Commandi ng General,
Marine Barracks, Quantico; he later served as Commandi ng
General, Marine Barracks, Quantico, Virginia.

20

Breckinridge, Marine Corps Gazette. December 1929, p. 237.

21

Li eut enant Commander H. S. Jeans, USN, "Field Oficers’
Course at Marine Corps School (s)," Marine Corps Gazette.
Novenber 1930, pp. 49-50 and 105-106. It shoul d be stressed
that LCdr Jeans was a "friendly critic," and he made this clear
in his comments. His conmparison with the Naval War Col | ege at
Newport, of which he was also a graduate, is in contrast
probably an idealized one. LCdr Jeans al so addresses the
problens, still existing, of limted facilities, |ectures, and
t oo Iarge classes. In many ways, simlar coments have been
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uttered to the author in his 13 years as the historian at the
Mari ne Corps Conmand and Staff College, especially the critique
by Maj or Dick Jaehne, USMC, during the 1982-83 Acadenic Year.

In some ways, this reveals that the ideals and practica

probl ens associated with this type of education are universal,
transcending tinme and place. However, everything is relative;
Col onel Dunlap wote in Decenber 1925 that "this course is
difficult but not so difficult that the average officer can't
conplete it satisfactorily. The norale is high, and conditions
of living not too bad (for the student in the Field Oficers

Cl ass they are good). If the student will relax when the period
for relaxation cones, if he will take regul ar exercise, he

| eaves at the end of the course a wiser man, and one who feels
happi er because he is nore confident of his professional
ability." (Dunlap, Marine Corps Gazette, Decenber 1925, p.
156). The latter statenent, despite his friendly critique,
woul d be one with which LCdr Jeans woul d have concurred.

22

"The Marine Corps Schools,” in United States Marine Corps,

Marine Barracks, Quantico, Virginia, 1930, p. 33.
23
Marine Corps Historical Center, Geographical Reference
File: Quanti co. Bri gadi er General Ceorge Richards, USMC
Openi ng Exerci ses, Marine Corps Schools, Quantico, Virginia,
dated 28 August 1931. General Richards was the Paymaster of the
Marine Corps in 1931. O course, this is also an ideal which
the general officers of the Marine Corps tried to establish in
the of ficer corps. The professionally aware and noti vated
of ficer, and those just executing orders, came to the Schools.
A bal anced and denyt hol ogi zing view of the inter-war Marine
Corps and a portrayal of the entire spectrumof its officers can
be found in Brigadier General John Letcher, USMC (Ret.), One
Marine's Story., MCure Press, Verona, Virginia, 1970.
24

"Marine Corps Schools,” United States Marine Corps, Marine
Barracks, Quantico, Virginia, 1930, p. 32. In 1931 this part of
t he panphl et was published: see Brigadi er General Randol ph C
Ber kel ey, USMC. "The Marine Corps Schools," Murine Corps
Gazette. My 1931, pp. 14-15.

2

5

~ Major John A. Gay, USMC, "A Plea for Revision of the
Fleég O ficers' Course," Marine Corps Gazette, February 1931
p. :

26

~Brigadier General Dion WIlianms, USMC, "The Education of a
Marine OFficer. II.  The Marine Corps Schools." Marine Corps,

Gazette., August 1933, p. 19. Unlike the previous "sell" and
informative articles published in this journal in the previous
13 years, General WIlianms penned a series of four |engthy
articles on this subject. This issue also contained a detail ed
breakdown of the Field Oficers' and Conpany O ficers' Courses,
to include subjects taught and hours devoted to each one. In
1933, the Secretary of the Navy approved the creation of the
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Fl eet Marine Force as an integral part of the U S. Fleet, under
t he operational control of the fleet commander. This officially
ended the organi zational entities and conmtnments of the old
expeditionary forces, generally envisioned for expeditionary
duty in small wars. The m ssions of the Fleet Marine Force in
conception and eventual devel opnment woul d be the anphi bi ous

m ssion. For a brief discussion of this, see Allan R Mllett,
Senper Fidelis: The History of the United States Marine Corps
(New York: Macm Il an Publishing Co., Inc.), Chapters 10 and 12;
and Li eutenant Col onel Kenneth J. difford, USMCR, Progress and
Purpose: A Developnent History of the United States Marine
Corps. 1900-1970. Headquarters, U.S. Marine Corps, History and
Museuns Division, 1973), Chapters Il and Il

27Wlliams, "The Education of a Marine Oficer |1," Mrine
Corps Gazette., August 1933, pp. 23-28. Ceneral WIIlians gives
the entire course of study, and hours devoted to each, of not
only the Field Oficers' Course for 1930-31, but also the
Company O ficers' Course and the Basic Course.

*®as quoted in Bittner, "The Education Center," p. 6.

Oiginal in Marine Corps Hi storical Center, CGeographical
Ref erence File - Quantico.

29 Anphi bi ous Warfare Research Facility, Breckinridge
Li brary, Education Center, Marine Corps Conbat Devel opnent
Command, Quantico, Virginia. (Hereafter referred to as
Brecki nridge Library). Historical Anmphibious File. General
Ful l er quoted in CbYoneI E. B. MIler to Commandant, Marine
Corps Schools', letter dated 15 August 1932. Subject: "Field
Oficers'. Schools, Mrine Corps, 1932/33."

30Breckinridge Li brary, Historical Anphibious File. Mller
to Breckinridge letter dated 5 August 1932. (Objectives |listed
in the text are as phrased and quoted fromMIller's letter. By
inmplication in Colonel Mller's letter, other areas needed
reform As he noted, the average age of the students in the
forthcomng Field Oficers' Course for the 1932-33 course was
491 Their total years were 978! The youngest officer was 38,
while the ol dest was 58; ten of the students were in their 50s,
nine in their 40s, and only one bel ow 40. This problemof an
overaged officer corps would be rectified in 1934, when John
Russel | beconme Commandant, and achi eved a nmaj or pronotion
reform advancenent based on nerit by selection by pronotion
board i nstead of vacancy and seniority. See Bittner, "Conflict
under the Done."

31Breckinridge Li brary, Hi storical Anphibious File.
Commandant, Marine Corps Schools, to Major General Commandant
endorsenent on Colonel E. B. Mller's letter of 15 August 1932,
dated 18 August 1932. For a discussion on howthis was partly
done, see Cdifford, Progress and Purpose, p. 45, and the
detai |l ed student studies retained by Breckinridge Library in the
Hi storical Anphibious File.
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32

Frances, "History of the Marine Corps Schools," p. 46.
This was published in "Marine Corps Schools, 1934-35," Mrine
Corps Gazette, August 1934, p. 58. The report for the "Field
and Conpany O ficers' Schools, 1934-35, read as follows: "New
obj ective of the school to prepare officers for staff and
command in the Fleet Marine Force. Schools to have a cl oser
coordination with that part of the Marine Corps. Tactics and
techni ques of that Force to be especially enphasized.” (Mrine
Corps Historical Center: Geogr aphi cal Reference File:
Quantico). The Fleet Marine Force had been established in 1934
as an integral operational elenment of the U S. Fleet under the
command of the Commander-in-Chief, U S. Fleet. See Mjor
General John H. Russell, USMC, "The Fleet Marine Force," United

States Naval Institute Proceedings, October 1936, pp. 1408-1412.

33 i .
For a discussion of this, see MI|lett, Senper Fidelis

Chapters 10 and 12; Frances, "Hi story of the Marine Corps
School s," pp. 48-50, and difford, Progress and Purpose,
Chapters Il and Ill. Many of the studies which contributed to
the "Tentative Manual for Landing Operations" are retained in
t he Anphi bi ous Warfare Research Facility, otherw se known as
Brecki nridge Library, Education Center, Marine Corps Conbat
Devel opnent Command, Quantico, Virginia. See the "HAT File,"
i.e., Historical Anphibious File.

34 .
“Marine Corps Schools, 1934-35," Marine Corps Gazette
August 1934. p. 57.

35
For early 20th Century studies on the defense of advanced

naval bases, see the studies conducted at the Naval War Col | ege
by Majors John H Russell, Robert Dunlap, and Dion WIlians, and
Captain Earl Ellis, in that order between 1908 and 1913, the
originals of which are retained in the Naval War Col | ege
Archives (Record Group 8, Box 79, Files XBAA). It is no
accident that, as previous citations and text have noted,
Russel |, Dunlap, and Wllians were influential in guiding the
change in direction of the Marine Corps as they rose in power;
Ellis foresaw a Pacific War agai nst Japan where this new
di recti on woul d be necessary, but had died in the Pacific while
on a mssion in Japanese held i sl ands.

36

Bri gadi er CGeneral Robert Devereux, USMC (Ret.) oral
interviewwth LtCol D. F. Bittner, USMCR, at Ruxton, Maryl and,
dated 17 Novenber 1983. General Devereux, then a nmgjor,
commanded the Marine garrison on Wake |sland agai nst the
Japanese attack against that island in Decenber 1941. Devereux
was a graduate of the Base Defense Wapons Course.

3’The distinction between anphi bi ous operations in support
of naval as opposed to a continental (i.e., Army) canpai gn may
seem esoteric, but was obviously a distinction nade by Marines
of that era. General Holland M Smith, USMC, a protege of
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General John H. Russell, the main trainer of troops in
anphi bi ous operations on the east and west coasts in the early
days of World War Il (who had served with the Arny, graduated
fromsome Arnmy schools, and trained and comanded Arny troops
during World War |11) drew this distinction in a series of

articles in the Marine Corp Gazette after Wrld War 11. See
especially LtGen H M Smth, USMC, "The Devel opnent of
Anphi bi ous Tactics in the U S Navy, Part |," Mrine Corps
Gazette, June 1946, pp. 12-18.

38

"Marine Corps Schools, 1934-35, Marine Corps Gazette,
August 1934, p. 59. The division of the curriculum as contained
in Table Il is that of the author. The total of 32 hours under
t he grouping of m scell aneous was ascertai ned by subtracting al
the listed hours for the other areas fromthe total of 1056
i nstruction hours.
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APPENDI X A

H STORI CAL LI NEFAGE (UNOFFI CI AL)
MARI NE CORPS COVIVAND AND STAFE CO L EGE*

19 May 1918 - 10 March 1919: Tactical Departnent, Overseas
Depot, Quantico, Virginia**

11 March 1919 - 2 January 1920: Transition and Reorgani zati on,
Fi el d Depot, Quantico,
Virginia**

3 January 1920 - 31 August 1920: Marine Oficers Infantry
School **

1 Septenber 1920 - 31 January 1941: Field O ficers' Course,
Mari ne Corps School s
Det achnent, Marine Barracks
Quantico, Virginia***

1 February 1941 - 31 January 1943: Suspended****
1 February 1943 - 31 July 1946: Conmmand and Staff School *****

1 Septenber 1946 - 30 August 1950: Seni or Course, Anphi bious
War fare School ******

1 Septenber 1950 - 31 July 1964: Senior School, Educati onal
Cent er

1 Septenber 1964 - Present: Command and Staff Coll ege,
Educati on Center

* - At various tinmes inits history, the Command and Staff
Col l ege (under its current and fornmer names) has been
part of the follow ng parent organi zations: Marine
Cor ps School s Detachnent, Marine Barracks, Quantico,
Virginia;, Educational Center, Marine Corps Schools,
Quantico, Virginia; Education Center, Marine Corps
Devel opnent and Education Conmand, Quantico, Virginia,
and Education Center, Marine Corps Conbat Devel opnent
Command, Quantico, Virginia.

** - The nanes of the organi zations responsi ble for al
tactical training, based at Quantico, prior to the
establishment of a formal professional mlitary
education systemfor Marine Corps officers which would
enconpass an entire career in 1920. This three tiered
iggien1mas finally functioning with three schools in

*** - |n the md-1930s, the Field Oficers' Course had severa
nanmes, including Senior Cass, Second C ass, and Seni or

86



*k k%

*kk k%

* ok k ok kK _

Course. These were all within the organizati ona
structure of the Marine Corps Schools Detachnent, Marine
Barracks, Quantico, Virginia.

Suspended due to need for experienced officers

el sewhere, especially in screening officer candi dates
and training second |ieutenants. Reopened in 1943, with
three nonth "command and staff courses,” primarily
conposed of reserve officers, with a curricul um devot ed
to the needed operational and staff skills deened

i medi ately necessary in pursuit of wartine needs.

Initially Command and Staff Course; from1 April 1944,
Command and Staff School within the Marine Corps School s
Det achnent, Marine Barracks, Quantico, Virginia.

Since 1946, the senior educational institution of the
Mari ne Corps has taught one course per acadenic year.
These courses have conmenced in either August or
Septenber, and graduated in May or June. In addition, a
reserve course now exists, consisting of pre-course
instruction and two, two week phases taught in July of

each year.
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APPENDI X B

OVERVI EW  MARI NE CORPS COMVAND AND STAFF COLLEGE, 1988

The Command and Staff Coll ege possesses an historical
I i neage which can be traced back to the Anerican participation
in Wrld War 1, although the Coll ege was not officially
established until 1920. Although its curriculum based upon
doctrine, tactics, and evol vi ng enphases, has changed t hrough
the years, the goal of this educational institution, whatever
its name and internal organization, has always remai ned the
sane: to train and educate field grade officers to perform
command and staff duties comrensurate with their rank.

Today, the College is an educational institution devoted to
educating and training not only Marine Corps officers, but also
those of the three U S. sister services and sel ected foreign
nati ons. Every class is divided into 12 permanent conference
groups, with each having at |east two foreign and two sister
service officers in it. The 1987-88 Acadeni c Year class has the
follow ng of ficer conposition.

Servi ce Lt Col / Cdr Maij/LCdr Tot al
U S. Marine Corps 123 123
U S Arny 12 12
U S. Navy 9 9
U S Ar Force 2 2
Foreign O ficers 9 15 24
oAl o 1 170

The acadenm c year at the Command and Staff College is 43
weeks in length. Although professional operational topics are
the "core" of the curriculum the College naintains that a
pr of essi onal officer nust be an educated and wel |l -rounded
individual in addition to being tactically and operationally
proficient. Hence, the core curriculum al so contains such key
subjects as mlitary history, strategic studies, |eadership,
el ectives taught by reserve officers with university
affiliations, and witten conmuni cati ons, whose purpose is to
broaden the officer's overall background and add depth to
certain subject areas deened of special inportance by the
school . In addition, invited guest lecturers fromthe arned
forces, governnment, acadene, and busi ness provide the students
and staff with personal views and differing insights into a

vari ety of subjects of professional, national, and international
i nterest.

88


Administrator

Administrator

Administrator

Administrator


The Command and Staff College curriculumis thus a blend of
professional mlitary subjects, augnented by appropriate outside
prof essional and civilian instruction, which provides its
students with offerings in mlitary subjects as diverse as
anphi bi ous operations, fundanentals of offensive and defensive
conbat, joint operations, command and staff functioning,
| ogistics, Marine aviation, mlitary |aw, and perspectives on
the sister services and foreign nations. Al of this is, as
fromthe very beginning, constructed around appropriate.
operati onal exerci ses. I n 1988, through t he use of current
t echnol ogy, the students war game on conputers their various
operation plans in realistic global scenarios.

Finally, because of the vital inportance of. the Marine Corps
Reserve in our total force structure, the Comand and Staff
Col | ege offers a four week reserve course, divided into pre-
course instruction and two two. week phases which.the reserve
officer attends in consecutive sequential years. The reserve
course contains the operational heart of the regular 43 week
course, providing the attendees with a fundanental background in
comand and staff planning in anphi bi ous operations. Thus, in
the event of nobilization, the reserve officer will be able to
function in whatever billet to which he m ght be assigned.

89



APPENDI X- C
MARI NE CORPS COMVAND AND STAFE COLLEGE
STUDENT BODY SIZE. SELECTED YEARS, 1920-1988*

Nurber Nunber
Acadeni c of Acadeni c of
Year St udent s Year Students
1920- 21 24 1962- 63 126
1921- 22 24 1975-76 139
1922- 23 22 1976-77 143
1923- 24 20 1977-78 144
1924- 25 22 1978-79 148
1927- 28, Cl osed 1979- 80 146
1928- 29 Sem - cl osed 1980- 81 148
1929- 30 17 1981- 82 156
1932- 33 20 1982- 83 160
Mar 1943 35 1983- 84 162
Feb 1945 55 1984- 85 168
1946- 47 55 1985- 86 171
1949- 50 98 1986- 87 168
1954- 55 119 1987- 88 170
1955- 56 126 1988- 89 180

(Proj ected)
1961- 62 124

* - Totals conpiled fromvarious sources. From 1975 to 1988,
based upon docunents conpiled at the beginning of each
academ c year; totals include only those officer students
attendi ng the school on permanent change of duty station
orders, and not equival ency students.
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APPENDIX D
MARINE CORPS COMMAND AND STAFFEF COLLEGE

ACADEMIC HOUR LOAD. SELECTED YEARS
1930-31 TO 1988-89 (PROPOSED)

Total
Mis Landing Force History/ Instruc

Academic cellan- Command Operations Strategy tional
Year neous Division+ Division+ Divisiont+ Honrs
1930-31 64.0% 222 .5% 678.0%* 51.5%* 1,016.0%*
1934-35 239.0 *x 785.0 32.0 1,056.0
Feb 1945 * % * * % * 292 .0 * % % * % %
1966-67 234.0° 357.0 616.0 210.0 1,183.0%*
1971-72 58.0"° 511.0 438.0 186.0 1,135.0
1975-76 o 594.5 351.5 144.0 1,090.0
1976-77 2'2_“ 581.5 383.5 135.5 1,100.5
1977-78 0.0'“ 492.0 414.5 140.5 1,047.0
1978-79 O:O'“ 480.0 435.5 128.5 1,044.0
1979-80 0.0 495.5 480.5 132.5 1,108.5
1980-81 0.0 509.5 447.5 126.0 1,083.0
1981-82 0.0 530.0 445.0 144.5 1,119.5
1982-83 0.0 405.0 592.0 143.0 1,140.0
1983-84 0.0 378.5 583.5 145.5 1,097.5
1984-85 0.0 379.5 572.0 153.5 1,105.0
1985-86 0.0 350.5 586.5 159.0 1,095.0
1986-87 0.0 353.5 564.5 191.5 1,109.5
1987-88 0.0 311.5 543.0 130.0 984.5
1988-89 50.07 311.5" 541.0" 137.0" 1,039.57

(Planned)

+ - The names of these divisions are somewhat "generic", and
partly conform to those in use at the College between
1975-1988.

* — For the 1930-31 and 1965-66 Academic Years, the sources did
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not "group" the hours and subjects by division. These
groupings are thus arbitrary, as the subjects m ght
have been assigned in 1987-88.

** - For the 1934-35 Acadenic Year, alnost all of the
course was "operational". The 32 hours of
"m scel | aneous” topics have been |isted under
"history/strategy" due to the nature of the subjects
l'i sted.

*** - Total nunber of hours not available; only the hours
for the operational problens were |isted.

- In the 1965-66 Academi c Year, these hours under
"Additional Time Allocations”" were Reserved for
Director (17), Physical Conditioning (77),

Adm nistrative Tine (21), and Holidays (119).

- 58 hours of Adm nistration Tinme. This total is NOT
i ncl uded in hours of instruction.

- Although listed as "zero", from 1975 to 1988 there
were real hours in the category; in addition to
hol i days and physical training, from1982 to 1988
"Academ ¢ Study and Preparation Tinme" has been
included in the curriculum specific hours set aside
for student study.

- Hours as given are those planned for the 1988-89
Academ c Year, as of spring 1988. Included in the
figure of 50 instructional hours are the follow ng:
CGeneral Oficer Lectures (9.0), Sister Service
Lectures (23.0), and Lectures of Opportunity (18.0).
In addition, student Academ c Study and Preparation
Time will account for 194.5 hours.

92 * U.S. GPO 1989-227-557
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